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ROSEBERRY: This is Jessica Roseberry. It is April 11, 2018, and I’m here with Dr. 

Susan Johnsen in her office in Marrs McLean [Science Building], the School of 

Education building. We’re here on Baylor campus, and I want to thank you so much for 

taking the time to share your memories with me. I appreciate that so much.  

JOHNSEN: Okay. Thank you, Jessica. 

|00:00:27| 

ROSEBERRY: If you don’t mind, I thought I might ask what year you were born if that’s 

okay.  

JOHNSEN: Oh, sure, 1942. 

ROSEBERRY: Nineteen forty-two, thank you. Well, I also thought it might be 

interesting to start by asking you some early teachers or formative educational mentors in 

your life as you were growing up.  
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JOHNSEN: Right. Let me think. The first teacher I remember was Mrs. Harrell, my 

second-grade teacher. She was a great teacher. She involved us in a lot of projects. I 

noticed too that in that classroom we were able to read different books, which was very 

nice, and so she was probably the first one I remember very vividly. I do remember Mrs. 

Wilson, my fifth-grade teacher, who allowed us to do independent projects at home and 

that was fun to me. And then my sixth-grade teacher, Ms. Christian, who was only my 

teacher for one semester because I was at that time a midtermer. You could start school in 

September or January based on your birthday. Ms. Christian ended up being my teacher 

for just one semester before I moved into middle school, and I remember Ms. Christian 

because she allowed me and another friend of mine—her name was Susan, too—to 

develop a play for the class and that was a lot of fun. So I really enjoyed Ms. Christian, 

and also she was very young and most of my teachers to that point had been, to me, very 

old. So we liked Ms. Christian because she must have been a brand-new teacher. And 

then, of course, there were middle school and high school teachers. I do think I got to 

know the elementary teachers better because you know, you’re just with them every day 

for a longer period of time than you were with other teachers. Other teachers I remember 

was my geometry teacher in high school, Mr. Jeffers. He was good and I liked geometry. 

And then my Spanish teacher, Ms. Coleman, because I had her for three or four years. I 

enjoyed Spanish. So anyway, those were my formative years of teachers, and I was 

fortunate. I really didn’t have any teachers that were too negative. I went to a school I 

think that had good academic standing, so it was nice.  

|00:03:32| 

ROSEBERRY: Where was this if you don’t mind my asking?  
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JOHNSEN: Yeah, I went to Highland Park in Dallas. In fact, they’re just about to tear 

down my old elementary school. They’re going to build another one on the same spot, 

but, you know, think about how old that building must be. (laughs) I think they decided 

they’d either have to tear it down or do something pretty drastic to update it for the 

twenty-first century for sure.  

|00:04:05| 

ROSEBERRY: Is there anything that you can say about that—some of those buildings 

or— just to, kind of, help us learn about education in Dallas at that time, you know, from 

your memories? 

JOHNSEN: Well, given what I know about education today, I think the middle school 

and the high school were pretty traditional. Of course, the buildings weren’t heated—I 

mean, or cooled then.  

ROSEBERRY: (laughs) In Dallas.  

JOHNSEN: So it would get pretty warm. The school year didn’t really start then until 

after Labor Day. There were no state-required assessments. So that did provide—teachers 

then had a lot more freedom, I think, with the curriculum and things that they did with 

students. I think the elementary program was progressive. We had a Spanish teacher 

beginning in first grade, so in a way we had a little bit of Spanish early on, which is a bit 

unusual now. I thought that was very progressive. We had the full array of enrichment 

teachers, like music and art and physical education, so that’s not always present in 

schools today. But I think the middle school and high school were pretty traditional, and, 
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of course, there was no technology at that time so we have come a long way in terms of 

the kind of research and accommodations we can do for children. The other thing is we 

didn’t serve any special populations at that time either. You know, if you had a disability, 

you really didn’t even have to be served in school, and so children with, say, a learning 

disability in reading or whatever did not get any kind of special services.  

ROSEBERRY: Gifted and talented? Were there— 

JOHNSEN: No, there were no gifted and talented courses. We did have some accelerated 

classes in our high school, but that was even before Advanced Placement courses. My 

older brother did have a learning disability, and he was somewhat dysgraphic and 

definitely had a spelling disability and a written language disability. He wasn’t served, so 

that was difficult.  

|00:06:49| 

ROSEBERRY: Now, what were your thoughts about your future career? Did you have 

any— 

JOHNSEN: Well, you know, culturally at that time girls generally tended to go into 

teaching, nursing, the more kind of feminine occupations. I was fortunate because I love 

teaching and had always been involved really even in Vacation Bible School, teaching 

kids, so it was sort of a no-brainer to me because I really loved teaching and I was going 

to do that. But the expectation was not great that you would go on for a career. You 

know, my dad always said I would go to college, that was true, but I think his expectation 

beyond college was probably that I would just get married and have a family, so there 
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was not that kind of expectation on me that there were for my brothers. The expectations 

were different for my brothers. I had an older brother and a younger brother, so it was 

just different.  

|00:08:02| 

ROSEBERRY: Had you heard of Baylor University when you were growing up in 

Dallas?  

JOHNSEN: I had, but it was not necessarily the school that I was going to choose to go 

to. That’s kind of a funny little story here because really what happened was that I had 

been looking at some schools in California. I remember Mills College was one that was 

sort of on my radar because it was an urban school. I did have sort of a sense of social 

justice and I wanted to go to sort of an urban school, so that was kind of where I was 

headed. But then I had a boyfriend at the time and he was going to go to SMU [Southern 

Methodist University], and my dad really didn’t like this boy. He said, “You’re going to 

have to choose a school that’s at least a hundred miles away from Dallas.” And because I 

was a little bit of a stubborn youngster, I looked on the map and found a school that was 

exactly a hundred miles from Dallas, (laughs) and that’s how I ended up at Baylor. It was 

not what you’d call one of those academic, sophisticated types of choices. I just chose 

Baylor because of that, and I’m very glad I did. But at the time, that was how I ended up 

at Baylor.  

ROSEBERRY: (laughs) I see, very interesting. I’ve never heard that— 

JOHNSEN: (laughs) That story.  

Dr
aft



©Baylor University  6 

ROSEBERRY: So did you know at that time you were thinking of education as a major?  

JOHNSEN: Yes, I did. I came in pretty clear that I was going to be an elementary 

teacher, and at that time, the School of Education was located, essentially, in Pat Neff on 

the third floor. So I went through those courses that we had. You know, there were—at 

that time there was an instructor for each of the subject areas like reading, math, social 

studies, and so forth. Then there was a history course, I remember, and we had a learning 

course. The amount of student teaching we did was really just one semester and only for 

half a day. And my supervisor was Lorena Stretch who eventually, of course, became the 

dean in the School of Education.  

ROSEBERRY: She was your student teaching— 

JOHNSEN: Supervisor, um-hm.  

ROSEBERRY: So what did that mean?  

JOHNSEN: That meant that she would come and observe me and probably observed me 

two or three times that semester. I was in a fifth-grade classroom at Gurley Elementary, 

and I kind of kid with my students today: I don’t think I ever saw reading taught. So that 

meant that when I started teaching reading, it was something new. So I just followed 

those books, you know, when I started teaching. But, you know, other than that it was—I 

enjoyed—Baylor was a lovely culture, it always has been, so I made some very good 

lifelong friends while I was here. For the most part, they all went into teaching as well.  

|00:11:46| 
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ROSEBERRY: What can you tell us about Dr. Stretch?  

JOHNSEN: I think she was a very serious educator. One of the things I remember her 

talking about in her classes was that teaching was a profession just like every other 

profession. And if we recall or think about the history of education, you know, it was 

really not necessarily much of a profession in the early days. Most of the time you just 

taught without any training. And for women, if you got married you stopped teaching. It 

was a profession for unmarried women primarily, but it wasn’t really even a profession. 

You didn’t have to be really prepared for it. So that was one of her big issues was that she 

wanted us to consider ourselves as professionals, because I’m sure when she was coming 

into education, that was not always the case. She dressed very Victorian-like with dark 

dresses and sometimes this black hat that she wore. So I kind of remember that about her, 

too, because she seemed like my grandmother who used to dress in a very Victorian way 

with the dark clothing. I don’t remember a lot about any kind of feedback necessarily that 

she gave me about my teaching. She was generally positive or I think I would have 

remembered it. She was pleasant but sort of stern-ish, a little bit stern.  

|00:13:41| 

ROSEBERRY: How would she have described teaching as being a profession or 

professional? Is there a certain description of that or— 

JOHNSEN: I think she—well, that people who teach would certainly have a degree or a 

certificate just like any other profession. They would have their professional associations 

and organizations. They would have standards that would be used in terms of being a 

teacher. Just as we had at Baylor at that time, there would be at least a student-teaching 
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period where you would be observed before you would become a teacher instead of just 

having anyone step into a classroom and teach. So I think those were some of her 

thoughts about it.  

ROSEBERRY: Did you see that reflected in the School of Education at Baylor?  

JOHNSEN: I think she emphasized it more. I think the other professors emphasized 

different pedagogical techniques that you needed to use when teaching certain subject 

areas, so in that way they did emphasize it. It wasn’t as if, if you had the knowledge alone 

you could teach, but rather there were methods that you needed to learn to teach. And the 

course in learning theory emphasized individual differences in terms of how people learn 

even though during that period of time we didn’t have quite as much of the related 

research literature on different kinds of learning or cognitive types of strategies that we 

have today.  

ROSEBERRY: But it was—maybe what I’m hearing you say, more methods, tried-and-

true methods of, This is what works in teaching, not necessarily as you said, the kind of 

cognitive, based on more scientific— 

JOHNSEN: Research.  

ROSEBERRY: —research.  

|00:15:56| 

JOHNSEN: That’s right. I don’t know because we didn’t really get into much research in 

my undergraduate career. You know, we read about some of the names in the history of 
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education. You think of John Dewey. At that time Jerome Bruner was alive. We had 

maybe some of the learning theories that John Watson had proposed, and I was also 

majoring in psychology, so I took courses in the psychology department. So I had a little 

bit more foundation in that area perhaps just because that was an interest of mine.  

ROSEBERRY: Were you able to connect the two in your studies?  

JOHNSEN: Yes, I think to some degree, although at that time we had at Baylor an animal 

research laboratory. So you would have to make that connection back to education from 

either the laboratory that they had with monkeys or with rats. Most of it was pretty 

experimental, and not necessarily with human subjects at all, that I remember too much at 

that time.  

ROSEBERRY: Now, you had mentioned in the School of Education, the courses like 

history, English, those kinds of courses, and can you tell me a little bit about how those 

were sort of folded into the larger— 

JOHNSEN: University?  

ROSEBERRY: I’m sorry, into the School of Education.  

JOHNSEN: The School of Education. I think most of our courses were really within arts 

and sciences.  

ROSEBERRY: Within the college— 

JOHNSEN: Within the larger university, and the School of Education had a smaller 

curriculum at that time than I think they do now. I think I remembered maybe six distinct 
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courses along with the student teaching. So if you think about that, you’re really looking 

at maybe twenty-four to twenty-eight hours. I’d have to go back and look to see about 

that, but I think that’s probably what we had was around about six or seven courses. And 

then all the rest of the courses were either related to your other minor or major and then 

all of the arts and science courses. So that’s changed quite a bit. Now, the State of Texas 

changed rules for the public universities, back to almost that number of hours over the 

last, I’d like to say, twenty years so that students continue to take a lot more courses in 

the arts and sciences.  

ROSEBERRY: Isn’t it interesting how things return again?  

JOHNSEN: Yes, they did shift, uh-huh.  

|00:19:11| 

ROSEBERRY: Well, my understanding is that Baylor would not offer its own bachelor’s 

until later, maybe in the 1970s in the School of Education.  

JOHNSEN: Okay. I didn’t know that. I don’t even remember. I guess I just got a bachelor 

of arts from Baylor. (looking at degree certificate on the wall) It is; it’s a bachelor of arts.  

ROSEBERRY: So it’s from Baylor University.  

JOHNSEN: Uh-huh, from Baylor University, but that would be true of all of the degrees. 

They’re all from Baylor and that’s right, it wouldn’t be a bachelor’s in education. It was a 

bachelor of arts which says then that I, because of the language courses, received a 

bachelor of arts. So if you were to go through and not have that foreign language 
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requirement or include the language courses, then you could get a bachelor of science. I 

think that’s probably what that means.  

|00:20:12| 

ROSEBERRY: Okay. I’ll take that into consideration. Thank you. Well, I want to spend a 

little bit more time just understanding what Baylor was like with you as a student, and 

I’m thinking about your comment earlier about women going into the profession of 

teaching, and I’m wondering if we could kind of look around and see female teachers, 

female students. What did you see as a student there? What was that atmosphere like?  

JOHNSEN: I think my fellow students—I think they were almost predominantly female. 

The only female professor or instructor I had was actually Lorena Stretch. Everyone else 

was male. So all of the other professors in the School of Education at that time were 

male.  

ROSEBERRY: So the students were female and the professors were male.  

JOHNSEN: And that would probably be true even in the elementary school and maybe 

secondary school levels, where the principal would be the male and the teachers would be 

primarily female. Because even the first elementary school where I taught, that was the 

case. I cannot think of any teachers that were in my building that were male. We were all 

female except for our male principal.  

ROSEBERRY: Interesting. Are you aware of whether or not any of those male professors 

at Baylor had taught in the classroom before?  
Dr
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JOHNSEN: I don’t know. I don’t remember their— 

ROSEBERRY: I can see if I can find that out.  

JOHNSEN: —using any classroom examples. You know, I don’t remember that. I think 

that Lorena Stretch had been in the classroom, but I don’t know about the others.  

|00:22:22| 

ROSEBERRY: Well, what was it like taking courses in Pat Neff Hall?  

JOHNSEN: Well, it was warm because we were up on the third floor, (laughs) and I 

remember that we did have to walk up all those stairs to get up to our classes. The classes 

were very traditionally arranged with the old-type chairs that had the arms on them, and, 

of course, just the chalkboard was the primary teaching tool that was used along with 

your books—so very traditional instruction. I don’t remember anything that was 

particularly innovative. It was pretty much in the classroom with the book, with the 

chalkboard, working your way through those books with quizzes and exams—so very 

traditional.  

ROSEBERRY: Okay, and what was your student teaching like?  

JOHNSEN: Well, I was in a fifth-grade [classroom], and I had a woman who was a very 

nice woman. I remember teaching spelling and maybe social studies, but I don’t—like I 

said, I didn’t teach reading. I may have taught a little math if I recall, but the omission of 

reading was a thing I really remember. I may have taught most of the other subjects.  Dr
aft
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ROSEBERRY: Well, is there anything else about your Baylor School of Education 

experience that you’d like to tell us?  

JOHNSEN: The only other experience I remember having was we did have an instructor 

who was our math professor one semester who was really just a visiting math professor. 

He was just there for that one course, and we were not quite as fond of him as we were of 

the others.  

ROSEBERRY: I see, and that’s in the College of Arts and Sciences?  

JOHNSEN: Well, no. He taught math methods. He was in the School of Education. He 

just didn’t connect as well, I think, to the students as the others. I think the other 

professors were—they connected well. You know, they may have been very traditional, 

but I think they related well to the students.  

|00:25:33| 

ROSEBERRY: How would you—how would you talk about or look back on that time, 

on your education?  

JOHNSEN: Well, I was a good student, you know, but I have to say that I was also 

maybe like a typical student. I was enjoying my social life just as much as I was enjoying 

my education. I was a member of a social club and had lots of friends, and I really—

Baylor at that time was small. You know, we were only about six thousand students, so 

everybody knew— 

ROSEBERRY: Overall?  
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JOHNSEN: Overall, the whole university. So everybody kind of knew everybody and so 

it was a pretty tight-knit community. I developed relationships that I still have today and 

met my husband at that time, so it was a lot of fun. I enjoyed Baylor. It was fun and 

academics were fine. But, you know, I was probably a little bit more into the social scene, 

even though I loved teaching, but I still enjoyed the whole child approach, as we would 

call it now— 

ROSEBERRY: I see. (laughs)  

JOHNSEN: —since I was engaged in a lot of different activities on campus.  

ROSEBERRY: You were blossoming.  

JOHNSEN: Yes, I was—that’s right. I was president of my little social club and stuff like 

that, so I kind of got into that.  

|00:27:10| 

ROSEBERRY: Well, tell me about next steps for you then, from Baylor.  

JOHNSEN: Well, I stayed in Waco and taught at the school where I did my student 

teaching—Gurley Elementary—and was there for about a year and a half. I did learn how 

to teach reading, which was good (laughs) for the kids, thankfully, and taught third grade 

and had a great experience. I’ve been very fortunate through all my teaching years to 

have excellent principals, for the most part, that either supported me or allowed me to do 

things that I was pleased that I could do. And then I moved up to Pittsburgh, 

Pennsylvania, and taught music—K through eight; English—second, fourth, and fifth; 
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and reading—sixth, seventh, and eighth. It was a small school in Pittsburgh, and you kind 

of taught everything. I learned that even though I could play the piano, I was not a music 

teacher, but it was a lot of fun. And it was a school that was being integrated so there 

was— 

|00:28:35| 

ROSEBERRY: What time frame are we talking about?  

JOHNSEN: This was ’66. So, you know, Brown vs. Board of Education was 1954. In 

some cities, then schools were beginning to integrate, and Pittsburgh happened to be 

doing that. So when I went to Pittsburgh, they offered me three positions. This was one of 

the three. The other one was teaching chemistry in middle school. You know, I knew I 

couldn’t do that. Another one was teaching reading to first-graders, and I didn’t want to 

hurt the first-graders, so that’s how I ended up at this school. And the parents were 

picketing outside.  

ROSEBERRY: The white parents?  

JOHNSEN: White parents. And as we progressed from kindergarten through eighth 

grade, the school population got progressively darker in color, so it was a very good 

experience, really. I learned a lot. We had a weekly or a—well, a weekly music program 

that I was in charge of, and I lived on the second floor of a rabbi’s house, so it was a lot 

of multicultural, great experiences. Then I moved back to Austin [Texas] and needed a 

job, and so I ended up in the state hospital with emotionally disturbed children. At that 

time, there were not very many programs for emotionally disturbed children. In fact, it 
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might have been one of the only programs in the state. We served thirteen to fourteen 

children that came from all across the state in that particular setting in the psychiatric 

hospital. So when I went to learn about the job, Beverly Sutton who was the psychiatrist 

at the time, took me around to all of the kids and introduced me to the children. At that 

time, they were mixed in with adults so it was not a very good setting for them. 

Eventually, she was able to set up a separate facility for the children. After the 

introductions she said to me, “So how do you want to see the kids? Do you want to see 

them all together as a group? Do you want to see them one at a time? What would you 

like to do?” And I said, “You know, I think maybe I better see them one at a time in the 

beginning.” (laughs) But eventually I learned a few skills and I was able to have them all 

together. So I was there for a couple of years, and it just whet my appetite for special 

education. So I went back and got a master’s in emotionally disturbed and children with 

learning disabilities at the University of Texas, and then I taught in Austin for a couple 

more years—the fourth grade, and then I was a teacher of learning disabilities. Texas was 

just beginning programs for children with learning disabilities at the time. And then from 

Austin I went to Houston and from Houston to Minneapolis. 

|00:32:08| 

Houston was one of the greatest experiences in my career up to that point because we 

were involved with a very large change project. They were starting to include children 

with disabilities in the general education program, so we were re-training teachers. I 

directed a teacher development center and seventeen different schools. We developed a 

professional development curriculum and eventually it was noticed nationally. And so I 

moved to Minnesota and directed—replicated, essentially, the program up in 
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Minneapolis. Eventually I came back to Austin, got my doctoral degree and such as that. 

Then I taught at the University of Kentucky and then came back to Austin again and then 

re-met my husband and then we moved to Ohio and then we came back to Austin again 

and eventually we both ended up at Baylor.  

|00:33:23| 

ROSEBERRY: Okay, that’s quite a journey.  

JOHNSEN: It was a journey. It was a great journey, yeah, fun.  

ROSEBERRY: Well, what can we say—I’m hearing that you were working—beginning 

to work in kind of the beginnings of special education, and what can you say about that 

history and the way that educators were starting to look at that population?  

JOHNSEN: Right. It was not really until 1975 that schools really had to serve children 

with disabilities, so until that time, they could exclude children. Probably the first groups 

that were served initially would have been those with visual impairments and deaf, hard 

of hearing. A lot of times schools would set up, or cities or states would set up, separate 

schools. Like we have the Texas School for the Blind and the Deaf in Austin, Texas, still 

to this day. But the movement occurred in the seventies towards more inclusionary 

practices. And in fact at that time, the State of Texas passed a law that allowed school 

districts to start including in the general education classroom more children with 

disabilities. So that was part of my early career, then, was in special education. I think the 

range of disabilities or exceptionalities is great. There can be, obviously, youngsters with 

visual impairments that also are gifted and talented, and then you have kids with 
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intellectual disabilities like children with Down Syndrome, and children with multiple 

disabilities such as deaf-blind. You know, we didn’t have the kinds of immunization 

systems we have now, so when mothers had rubella, then a lot of times children would be 

born deaf-blind. Helen Keller is an example of that. These children were served in 

specialized units of institutions or at home and not in the schools. So as they became 

more integrated into the public schools, then there was a need for more training of 

teachers in that area. A lot of teachers were apprehensive because they didn’t have the 

skills, or if they had children who had emotional disturbances or behavior disorders, they 

were concerned because they didn’t know how to manage the behavior. That [Johnsen 

note: assisting teachers with children with disabilities] was what I did during my time in 

Houston because I had those degrees. I would travel around to schools and help teachers 

with behavior management before we got involved in the bigger project where we were 

providing professional development and re-training teachers. So at that time, teachers 

tended to exclude children is really what they did. If you had a child who wasn’t learning, 

then you got them tested and then you sort of excluded them from the classroom.  

|00:37:19| 

ROSEBERRY: In what way? I’m sorry.  

JOHNSEN: Well, they went to either a separate program or school, and if the kids didn’t 

have to be served, then essentially they could be expelled and not served. When we went 

to Houston, there were ten thousand kids on the waiting list to be tested.  

ROSEBERRY: Oh, wow.  
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JOHNSEN: So it was a very—it was a big transition time. It was really part of the overall 

Civil Rights movement, because you consider the changes that were going on related to 

women, related to blacks during that time, and then this [Johnsen note: integration of 

children into general education classrooms] was just a natural progression of looking at 

individuals with disabilities. It was a time where there was a lot of innovation in the 

schools. I was also involved with the Teachers Corps projects where the schools were 

being integrated. So many of the techniques that we had learned in terms of change 

efforts and so forth for children with disabilities were also working for children who had 

been segregated in a de-facto sort of manner, and they needed to be re-integrated into 

general education or school settings, so I did a lot of work in that area as well.  

|00:38:55| 

ROSEBERRY: Do you have any sense as to how Baylor’s Schools of Education fit into 

this preparation of teachers for that specific need?  

JOHNSEN: When I was here, you could take, I believe, one or two courses and be a 

special education teacher. The special education focused primarily on children with 

intellectual disabilities. At that time we called them mentally retarded. Now the term 

that’s used is developmental disabilities because the connotation is such that if you were 

mentally retarded, then it sounded a little bit more like the child would be unable to 

change, you know. Whereas the term developmental disabilities does show that children, 

even with intellectual disabilities, can change and grow, so the field has changed in that 

direction. So with the School of Education, that was what I remembered [Johnsen 

addition: was a teacher might take extra courses and become a special education teacher.] 
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I had a good friend of mine who became a special ed teacher by taking those two extra 

courses. Then, of course, I wasn’t here during the time that Baylor started preparing 

special education teachers in the current program. But the person who was probably 

instrumental at Baylor in initiating that program was Tom Proctor. Tom Proctor 

developed the program in special education. Because he was a special educator and I was 

too, we would see each other sometimes at conferences, and I was very impressed with 

Baylor’s program in terms of what Tom told me about it. He had set up a learning 

laboratory where children could come in and be tested. It was quite field-based which 

was important to me because I really viewed myself as a practitioner first before a 

researcher, and so he—I remember the time we had a long conversation. We were in San 

Antonio together sitting down for dinner at the River Walk, and Tom was telling me 

about the program at Baylor, and I said, “Wow! That is a great program! You have set a 

up a program where the students are in the schools being prepared in the classrooms.” To 

me, it was much better than at the University of Texas, and of course I’m a past graduate 

of both schools so I could say that. But there just wasn’t that hands-on, field-based 

experience that Tom was describing in terms of the special education program at Baylor.  

ROSEBERRY: For the prospective teachers. 

JOHNSEN: Yes, for pre-service teachers.  

ROSEBERRY: Okay. 

JOHNSEN: Yeah, he focused on undergraduate education. That was his love, and that’s 

who he prepared.  
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|00:42:10| 

ROSEBERRY: Okay. Well, can we take kind of the same look at gifted and talented, first 

on a bigger scale, and then next step look at Baylor?  

JOHNSEN: At Baylor? Yeah. Right, so I was in special education. I was teaching at the 

University of Texas in special education, getting my doctoral degree there, and I had a 

friend of mine in the Austin Independent School District who had heard about my course. 

It was kind of a simulated course of how to work with children with individual 

differences. And she said, “Would you teach that course for teachers who are gifted?” 

And I said, “Well, you know, that’s not really my background. My background’s special 

ed. But if you want to teach it with me, then maybe we can teach it together.” So that’s 

really how I got into gifted ed, because I really viewed myself as a special educator. But, 

as I realized, there were a lot of kids, like gifted kids with disabilities, gifted kids who 

were poor—the area that I always focused on—and so that’s how I ended up in gifted ed. 

To kind of fast-forward then to Baylor, in the state of Texas they had just passed laws 

that required schools to serve kindergarten through grade twelve and Dean [Billy Dan] 

Lamkin wanted to start a program in gifted education at Baylor. Tom and I had been 

friends, so he encouraged me along with Linda Cox to apply. Linda had been part of the 

University for Young People, had started that program with Ann Karaffa. Ann Karaffa 

and Linda, I think, were instrumental in getting that program going. Anyway, they and 

Dean Lamkin invited me to apply in 1989, and I applied and ended up getting the 

position to essentially start programs in gifted education at Baylor. Baylor already had 

that strong special education program, so I taught in the special ed program with Tom, 

and then I started the program in gifted education.  
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|00:44:58| 

ROSEBERRY: So what does that look like, starting that program in gifted ed?  

JOHNSEN: Well, I used the national standards which required four courses. Fred Curtis, 

who was associate dean at that time under Dean Lamkin, suggested that I have part of the 

courses within the curriculum and instruction department and part of them in educational 

psychology, so that’s what I did. And so we started the program at the master’s level. I 

brought over people that I had worked with in Austin—Rick Strot, Caroline Crouchet—

and then had other teachers in the Waco area that I met, and we started the younger 

children’s University for Young People.  

ROSEBERRY: So there had been an existing University for Young People?  

JOHNSEN: There was a University for Young People that was for children entering 

fourth through eighth grade on Baylor’s campus that I think Ann Karaffa and Linda Cox 

had started. So I just started the younger children’s program and it was— 

ROSEBERRY: Below fourth grade.  

JOHNSEN: Below fourth grade. And we had implemented it in the Waco Independent 

School District. I had implemented a similar program in Austin. We’d kind of done the 

same kind of thing down there. So I brought up a couple of great teachers from that 

program. I had already observed some teachers in Waco that we kind of combined with 

the Austin teachers, and so we ended up having a pretty strong number of children that 

first year and designed curriculum that was based on the creative problem-solving model. 

So it was nice because it gave me a training situation for teachers as well as serving 
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children. We also started around about that time the interdisciplinary problem-solving 

conference for middle and high school gifted students and their teachers. I felt that to 

develop a good program, I needed some good practice settings, some good model 

classrooms, so that’s how I ended up setting up some additional professional 

development. We started the master’s program in 1990, and, of course, that’s still going 

on today. And then we expanded the gifted concentration into the doctoral program and 

then expanded it into the undergraduate program with a dual certificate. And then more 

recently we’re going to have, hopefully, an MAT [master of arts in teaching] program 

which should start next year which will allow people to enter the gifted program in their 

senior year and then finish a bachelor’s and a master’s at the same time.  

ROSEBERRY: Well, what I hear you saying is a little bit more hands-on than what I 

heard you talking about when you were talking about your student teaching.  

JOHNSEN: Right.  

ROSEBERRY: So is that—is it more intensive in the classroom?  

|00:48:35| 

JOHNSEN: Yes, there was a change from a more traditional approach. While I was here 

at Baylor, I think the transformation occurred in 1993 when Tom Proctor, myself, Larry 

Browning, Rick Strot, and Pat Arredondo, we—and particularly Tom—developed the 

first professional development school at Hillcrest. So it sort of became our special 

education school in a way. We prepared special education students there at the 

undergraduate level, and then I used the site as well for gifted education even though 
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those students at that time were primarily graduate students. I hadn’t started the 

undergraduate program in gifted ed until later, but it was a wonderful site. Everybody had 

chosen to be there. We had wonderful teachers. We had a great principal who came in, 

Ron McIntyre was his name, and it was a very collaborative environment, very much in 

line with the professional development school movement that came out of what they call 

the Holmes Partnership where schools and universities partner together to create 

professional learning opportunities and also opportunities for schools to look at their 

practices and the effects of their practices, and to emulate best practices. So I think 

Hillcrest at that time was a very collaborative school where faculty and teachers 

partnered together to design programs related to personal interest and based on best 

practices. For example, Rick wanted to do an outdoor learning environment, and so we 

set up an outdoor learning environment.  

|00:51:06| 

And then, you know, Tom wanted to try out a new math program and so we did that, and 

I wanted to do a little continuous progress and so we set up some preparation. Then the 

teachers wanted to set up the arts in the schools, so we created a theater-in-the-round. 

And then Ron McIntyre, the principal, wanted what he called the “Everywhere School” 

where kids would travel here and there, and then we connected that back to the theater 

arts program. We also had an artist in residence. We had a young woman from China 

who was fourteen years old who worked at Hillcrest for a year as the artist in residence 

and she even sold some of her artwork to us. I ended up buying some and taking it home. 

And interestingly, her mother came back from China and came over to my house one day 

and took pictures of the artwork so she could show her daughter [Johnsen note: who had 
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to go back to China] where her art was displayed. I mention these examples because it 

was just very collaborative. It was a wonderful environment for faculty, for teachers, and 

of course for the students at Baylor. And even to this day, the students love being at 

Hillcrest. It’s a good, a very solid learning environment for our students.  

ROSEBERRY: How long was your involvement in that program?  

JOHNSEN: I was there almost every day until maybe—until I became an associate dean 

and the position sort of took me a little bit out of the classroom, although I still tinkered a 

bit. When Ron McIntyre ended up going and becoming a superintendent for the 

American schools in Europe, we had a new principal at Hillcrest who didn’t quite 

understand the philosophy. So at least in my role as associate dean, I could rally the 

troops, and we went over to Hillcrest to ensure that the collaborative atmosphere still 

existed because it was becoming different. The school was pretty experimental and 

sometimes principals just have different styles, and the new principal needed to 

understand the decision-making process. So that was kind of my last real full 

engagement, although I still have gifted education students over there. I’m still involved 

but not to the degree that I was for a certain period of time.  

|00:54:24| 

ROSEBERRY: Is Baylor’s involvement still at the same level?  

JOHNSEN: Not to the degree that we were at that time. I think, like I mentioned, we had 

people who were there every single day, and I spent probably two full days a week on 

campus, and Tom continued to be heroic. He was there every day until he retired. 
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Because it was such a success and because people were doing so well and the kids were 

doing very well, the School of Education wanted to expand the concept, and so I 

understand that. But in the expansion of the concept, then you dilute the number of 

people that can be in any one location. So I think that Hillcrest became a little bit more 

diluted, just because you don’t have people there every single day. Then the past 

superintendent in Waco, she combined schools. So when you combine schools then you 

start to lose a little bit of the culture as well, even though many of the things that we set 

in place are still going on; like we still have the theater there. We still have the 

Everywhere School. There’s still the gardens there, but it’s a little different atmosphere.  

|00:56:04| 

ROSEBERRY: What’s the timeframe when Baylor begins to— 

JOHNSEN: Expand?  

ROSEBERRY: Yes, additional professional development schools.  

JOHNSEN: That was when I went into the dean’s office. That was, I think, 1999, 2000. 

We implemented and expanded the professional development schools in 2002. And along 

with Tom— 

ROSEBERRY: So right after the Vision 2012 initiation?  

JOHNSEN: Right, except I don’t think this was part of that vision.  

ROSEBERRY: It was not necessarily— 
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JOHNSEN: No, no, I don’t think that was the impetus here particularly. I think it was 

because it was a successful model. My concern was that we would expand too quickly 

and wouldn’t have the people who were trained to go into the schools that we had had in 

the beginning of Hillcrest. And as it turned out, there were a lot of characteristics of 

Hillcrest that could not be replicated, one of which was it was initially a school where 

everybody chose to be there. You know, the Waco ISD opened up Hillcrest. And when 

they opened it up, it became a professional development school, was remodeled, 

reconfigured, and so forth. But then when you move into a school that’s already 

established, then it’s already got its culture. So I think that’s why the professional 

development schools that we have now, while still very fine—I mean I don’t want to take 

anything away from them—but they were different. It was a different quality of 

professional development school than the original one at Hillcrest.  

|00:58:03| 

And again, Tom was quite instrumental in beginning those professional development 

schools. I was a part of that team and we set up roles within the professional development 

school, so there were university liaisons who were hired by Baylor, and they served along 

with what we call the site-based coordinators who were hired by the school districts. And 

then, the two of them, those two together, kind of coordinated whatever the activities 

were in the professional development school. And to be a professional development 

school, you needed to apply and then be selected. And that process still exists. We have 

an Office of Professional Practice. Krys Goree is the director of that office, and she 

coordinates all of the partnerships. And we, in fact, Krys and I—I’m looking over at my 

bookshelf—we wrote several chapters in an international book related to the professional 
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development school process and how everything came into being, because people in 

Finland were interested in it, and so Krys was a part of that writing team. But it was a 

process, yeah. How are we doing? 

|00:59:46| 

ROSEBERRY: Great. Can you tell me a little bit more about the University for Young 

People? You mentioned that. 

JOHNSEN: Yes, the University for Young People then continued kindergarten through—

well, rising first-graders through rising eighth-graders. Then when I was in the dean’s 

office. My title was the Associate Dean of Scholarship and Professional Development. 

We were in a transition period at Baylor then, moving from more teaching to more 

research. My position actually was to get people more involved and engaged in research, 

so that was part of the professional development aspect, and then also to secure more 

grants. And I saw that if I could develop some good, solid databases, then that would 

allow some of our faculty who had not been very active in research to get active in 

research. So to make a long story short, then, the City of Waco—yes, the City of Waco—

called the dean’s office. Cathy Rice was the mayor at that time, and she said she had a 

little extra money. So the dean then came to me and said, “Well, Susan, write up a few 

proposals.” That was Dean Yinger, Robert Yinger. And I said, “Sure.” So I put together a 

couple of proposals, went over to the mayor, and she liked the one that we called Project 

Promise.  

|01:01:37| 
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Project Promise, then, was the UYP for, essentially, poor kids, kids in poverty, that were 

from the Waco ISD. We started that program in 1999 with the City of Waco funds, the 

leftovers. It was out of the Housing and Urban Development monies that the city 

receives, and I didn’t realize it, but HUD monies can be used for enrichment for children, 

so that’s great. Yeah, that was new. There was a model that I had seen at the University 

of California at Berkeley that did go to the University of Texas later on that seemed to be 

very successful in working with low-income, particularly minority kids in sustaining 

them and getting them involved in more academic enrichment kind of activities. So I kind 

of copied that one with college students. Project Promise was more with our fourth- 

through eventually twelfth-graders, where you put them in teams, you have a mentor, and 

then the students take courses on campus. So that became sort of our model, and it has 

continued ever since. We’ve done a lot of research with the children. They have gone on 

to higher education: 100 percent have graduated from high school; 93 percent go on to 

college. I’m in touch with one of our past graduates who’s now teaching at the University 

of Tennessee. She got her doctoral degree at the University of Georgia, went through our 

teacher ed program. So it’s very exciting, and now she’s starting Project Promise-type 

activities where she is, so that’s kind of nice to see things come full circle. I have—one of 

my doc students right now, Brenda Davis, is going to do her dissertation on this young 

woman. I also edit a journal, and it just so happened that this past graduate of Project 

Promise also submitted a manuscript just last month about gifted black girls, so that’s 

exciting to see that she’s doing so well. But she was a child from a single parent, child of 

poverty, who just happened to come to the University for Young People, our Project 

Promise program, in 1999 when it started.  
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|01:04:34| 

So that’s been very exciting to see the results of that. I was able to secure the funds, but 

we’ve had some great people to direct that program, like Mary Witte, and now we have 

Corina Kaul and Paula Gardner. And we have a new person coming in in the fall who 

will be directly involved with that program as well, so it’s been good. 

ROSEBERRY: And when you say coursework, they’re taking coursework, what kinds of 

things would they be involved in? 

JOHNSEN: The children would be involved in a lot of different enrichment courses. We 

offer courses on coding now. 

ROSEBERRY: Computer coding. 

JOHNSEN: Computer coding, yes, rocketry, the arts, art appreciation. We have Cathy 

Barber, who actually was the director of UYP for one year. She teaches courses in the art 

department for kids. A lot of our kids haven’t ever experienced any of those kind of 

enrichment courses, so they discover themselves during that time. Drama, we have music, 

of course. We had a course one time where the children identified what they wanted as 

the new animal in the zoo, and so we had some community service type of courses. And 

it just varies. We have a cooking course that’s very popular. Some of the kids have gone 

on to culinary institute. And last year, while we lost our funding from the city, it was a 

great opportunity for our parents and our students to learn how to advocate for 

themselves. So I set up some times where they could go down to the city, tell them about 

the program, advocate for it, and even though we didn’t get money from the city, we did 
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end up getting money from Baylor. So Baylor will be supporting this summer’s program. 

And, of course, we’ve expanded to other kind of grants, too. But it’s been exciting.  

|01:06:53| 

It’s also been exciting because it is a resource for our courses in the summer. I have 

graduate students that take a curriculum-writing course, and then they use that curriculum 

in teaching in the summer program. Krys Goree teaches a Social Emotional Needs 

course. She’s able to show first-hand children and gifted children and their social 

emotional needs, so we’re able to do that. We did expand our program all the way 

through the twelfth grade, so that that would help in transitioning our students into 

college. And the mentors are all of our students that are in our undergraduate, mostly, 

gifted education program. So they are learning a lot at the time, and now we have 

graduate students from across the university who are coming to teach courses. We had 

one last summer, a sociologist, who came and taught the kids about using video imaging 

in terms of identifying areas of their community that were safe and things like that. So 

it’s really grown and changed. 

ROSEBERRY: How do kids get into the program? 

JOHNSEN: We have an identification procedure. It’s pretty liberal because the literature 

suggests that. We have four or five different indicators. If they’re in the GT program 

already in Waco, then they’re automatically admitted into the program. But if they have 

not been in the gifted program, then we have an aptitude or reasoning test. We have some 

nomination forms that are collected, and they turn in a product or performance. It is an 

enrichment program, so we’re looking at best performance on any one of the indicators. 
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ROSEBERRY: So whatever they—if there’s a spectrum for one individual, you will look 

at the highest— 

JOHNSEN: That’s right, exactly. I think the best performance to me is an indicator of 

potential, and that’s what we’re looking for. We’re not necessarily looking for kids who 

have scored well on an ACT or SAT test or whatever. We’re really looking at children 

who are exhibiting some potential in one of those areas. 

|01:09:42| 

ROSEBERRY: Well, would this be a good time to ask you about some of your own work 

in creating— 

JOHNSEN: Tests? 

ROSEBERRY: —tests for gifted and talented, to identify gifted and talented kids? 

JOHNSEN: Right. Well, I sort of accidentally, as my life is sort of accidental, but I did 

accidentally get into test development with the Test of Nonverbal Intelligence. That was 

an instrument that was developed to identify individuals that really needed a total non-

verbal assessment of reasoning or intellectual potential, so it could be pantomimed. And 

it’s used all over the world, because you don’t really have to know English to be able to 

take it. It’s sort of a problem-solving test. 

ROSEBERRY: It’s completely nonverbal? 

JOHNSEN: Um-hm, completely nonverbal. In fact, I tried it out with the kids at the 

School for the Deaf in Austin when we were trying out items. So that was really my first 

Dr
aft



©Baylor University  33 

venture into test design and development. That was in 1982. So I realized that there 

weren’t really very many good tests for identifying gifted kids. So then, I wrote another 

test. Actually, the initial part of it was field-tested in Ohio because I was living there 

then, and it was called the Screening Assessment for Gifted Elementary and Middle 

School Students. 

ROSEBERRY: Even though you were working in special ed at this time, is that right? 

JOHNSEN: Well, I had sort of been working in both areas. 

ROSEBERRY: I see. Okay. 

|01:11:41| 

JOHNSEN: So when I got married and moved up to Ohio, I quickly realized I probably 

needed to get back into education. I had two step-daughters who were wonderful, but 

they were teenagers, and I felt like it was probably good for me to go visit the schools. 

(both laugh) And so when I walked into the schools, I said, “I need to field-test this—” I 

had developed at that time this independent study research program for the Austin 

Independent School District, because I found that that [Johnsen note: guiding students 

through the research process] was one thing that teachers didn’t know how to do. I 

wanted to try it out. Personal computers were just coming in. I wanted to see if we could 

maybe computerize it or at least try it out. And one of my stepdaughters was in the gifted 

program, she knew the teacher, and the teacher was delightful—her name was Nancy 

Arulf—and asked her if it would be okay if we kind of worked together to do this 

[Johnsen note: field-test the independent study program]. And at the same time, to get my 
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foot in the door, I also knew, of course, about special ed, and I asked the principal there, 

“Would it be okay if I worked with Nancy? I can also help you out in the special 

education room. I’ll volunteer there as well.” So he would get a little bit extra. So I was 

really, then, in both gifted ed and special ed at that point still.  

|01:13:09| 

But I decided, then, to design this test, because I realized that most tests were designed 

just for general populations. And I wanted to design one that was a little more difficult, 

that would go into the upper ranges, because I’d also seen that as a problem when I was 

working in some of the schools in Austin. So that’s really how the SAGES was 

developed. I used my knowledge of test design and development to develop the SAGES 

up there in Ohio. And it was great. I had a natural population of very bright youngsters 

that I was working with in the schools as well. One of them happened to be a neighbor, 

and he would come over and review my items, (laughs) and he could destroy them in a 

flash. He was very good. Will was his name, and Charlie; those were my two reviewers. 

One was in first grade. Will happened to be in fifth grade. So I would pay them for their 

time. They were very good; I needed their perspectives. And Will also tried out my first 

computerized independent study program, which did not work, which he promptly 

showed me. I field-tested the instrument and completed the first edition while in Ohio. I 

just finished the third edition of the SAGES a month ago. So it’s been around. So we do, 

we use the SAGES in UYP; it’s used in a lot of different places as well, nationally and 

internationally. It does have a Spanish version, I know, and Arabic and such as that. Then 

I did write one other test that’s used in identifying gifted kids that kind of grew out of the 

need to again raise the ceiling on tests. It’s the Test of Mathematical Abilities for Gifted 
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Students, and that is co-authored with one of my past doctoral students at the University 

of Texas, Gail Ryser, who’s really the math person. I’m the one that knew a little bit 

about item design. So we worked on that together. 

|01:15:43| 

ROSEBERRY: Well, what can we say about identifying gifted kids? What is the current 

thinking and how that’s changed? 

JOHNSEN: Well, funny that you ask me this. It’s changed quite a bit through the years. It 

used to be if you had a high IQ, you were gifted. And then, around in the seventies, ’72 to 

be exact, the Office of Education director, Sidney Marland, came out with a definition for 

gifted that was much broader. A lot of it included some of the ideas that had been 

developed by Guilford out in California, through his Structure of the Intellect Model. So, 

anyway, to make a long story short again, there were five areas of giftedness that were 

identified in the federal definition, which included not only intellectual ability, which is 

what most people thought of at the time as being gifted, but specific academic aptitude, 

leadership, the arts, and creativity. So, in other words, you could have an aptitude or 

potential—the word potential was listed in the new definition—in any one of those areas. 

So that means in terms of the current thinking and identification, what we’re looking at is 

how can you align your assessment instruments with the areas of giftedness that you’re 

trying to identify. So, in other words, if you were going to be admitting somebody into 

the Juilliard School of Music in New York City, you wouldn’t necessarily use the same 

instruments that one might use if you were going to be admitting someone into an 

advanced mathematics program or if you were going to be admitting someone into a 
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leadership program. It could be very different. That’s the first part of it, is that it does 

need to be aligned with the definition and also with whatever services that are going to be 

provided. So there is an array of assessment instruments. But I do believe that many 

educators who are not trained in gifted and talented, I think, still believe more of the 

intelligence view, single-entity view of what it is. I am on a national task force right now 

to identify a new national definition in gifted education that everyone will resonate with. 

|01:19:01| 

ROSEBERRY: Sounds like that might be a task. 

JOHNSEN: It is a task. I’m working with a good friend at Duke who’s wonderful, so the 

two of us are co-chairing that committee. We’re supposed to have something done by 

November. We’ve got a very disparate committee that has lots of different viewpoints, so 

we’re just trying to bring everybody together and build some consensus. So we’ll see 

what happens. 

ROSEBERRY: Well, good luck with that. 

JOHNSEN: (laughs) That’s right. 

|01:19:34| 

ROSEBERRY: Well, I wonder if we can talk more about, in general, Baylor’s work with 

gifted and talented kids or preparing teachers to work with gifted and talented kids. 

JOHNSEN: Yeah. As I mentioned earlier, we started with the master’s program. That 

was based on standards. When we expanded the professional development schools and 
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started more field-based work, I started what I called the dual-certificate program, which 

includes undergraduates in gifted ed and in general ed. So we are, I think—I know we’re 

the only program in the State of Texas like that so that a student can graduate with both 

an elementary and a gifted certificate. So that’s very good. And then also, in the 

midnineties, I was involved in starting the first PhD program in the School of Education, 

and within that— 

ROSEBERRY: In general? 

JOHNSEN: Yeah, the only—we didn’t have a PhD program in the School of Ed until 

1996. We only had an EdD program. There is a perception about what an EdD program is 

versus a PhD program, so I thought it important for the School of Ed to have a PhD 

program, because it’s viewed more as a research degree. So within that degree, then, 

there was a specialization in gifted and talented. Beginning in—I think our first class 

might have been ’96 or ’97 in the PhD program, and I had some early people in gifted 

education who were interested. So now we have—like I said—we have our 

undergraduate dual certificate program, we still have our master’s program, we have the 

specialization at the doctoral level, and then we have—like I said—a new MAT program. 

And the undergraduate program is very field-based, just like all of the other programs. As 

you may be aware, we’ve won a couple of national awards for our [Baylor School of 

Education and public school] partnership, and so the students at the undergraduate level, 

they begin their program their sophomore year. They teach over at Hillcrest, they work 

with a student who is going to be doing independent study or research, and then they 

progress to their junior year, where they differentiate in small groups with clusters of 

gifted kids as well as general education students, and then in their senior year, they have a 

Dr
aft



©Baylor University  38 

placement with gifted children and then a placement in a general education classroom, 

and then they take a couple of courses, one on exceptionalities and one on differentiation. 

Now, in the new MAT program, we are going to have a strand for students who are 

interested in twice exceptionalities, which includes gifted students with disabilities. That 

will be the only one nationally that I’m aware of. The movement in twice exceptionalities 

has been there for a while, looking at children with disabilities who also have gifts and 

talents, but within the last, I’d say, five or six years, there’s been great momentum in that 

area, so I think our timing is very good here at Baylor to start a program for our students. 

ROSEBERRY: Sounds wonderful. 

JOHNSEN: It’s very exciting. I’m very excited about that. 

|01:23:41| 

ROSEBERRY: Good. Well, tell me more about, you said, the associate deanship, is that 

right? 

JOHNSEN: Um-hm. 

ROSEBERRY: What more can you tell me about that role? 

JOHNSEN: During that time—I mentioned that I was the Associate Dean of Scholarship 

and Professional Development. Project Promise was started. I started two centers during 

that time, the Center for Community, Learning, and Enrichment [CCLE], which then 

housed the UYP, and I viewed it as being able to do a lot of other things as well. So we 

had Super Saturdays connected with it. We had other professional development. We 
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started the GT conference here at Baylor in the fall under the center [CCLE]. And then 

the other center that I started was the Baylor Evaluation Services Center. We have 

secured grants, 21st Century grants, Gear Up grant money, grants from school districts, 

essentially. We had another grant that was called the Texas Beginning Educators Support 

System. So we had built up maybe two or three million dollars, and then we were able to 

start the Baylor Evaluation Services Center. So that was sort of the work that I was doing 

at that time. We were initiating the new field-based program, expanding the professional 

development schools, establishing the efolio and benchmark system for our students. 

Then I was developing the centers, trying to get enough money so we could get those up 

and running, and I was in the office for three years.  

|01:25:42| 

I left because my first love is teaching, and I could see that the longer I stayed there, I’m 

sort of a builder, and pretty soon, I would be involved in so many things I wouldn’t be 

able to do teaching. And I also wanted to implement the new program, so I stepped out of 

the dean’s office to do that. And it was great, I mean, it was a wonderful, exciting 

building time, got a lot of things started at that time, but it was time to move to something 

else. And it was a big transition time at Baylor. We were moving from being a teaching 

institution to a research institution. And there were Baylor committees sometimes that 

wanted to dichotomize the faculty into those who were teaching versus those who were 

doing research, so I think there were things like that that were going on that eventually 

that faded away. Eventually, we ended up being more of a, as you know, more research-

focused. But that was a transition period in there. 
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|01:27:16| 

ROSEBERRY: Now, you had mentioned the grants that you had been working on, and 

I’m wondering if that fits in with that initiative to become a research institution, or if 

those grants had been part of the School of Education all along. 

JOHNSEN: No, that—yeah, I do. I think the first big grant that I got at Baylor was in 

1993. It was a US Office of Education grant, and I think it was kind of surprising, 

because when I first came to Baylor, because we were a religious institution and because 

we would—we could then hire individuals based upon their religious affiliation, I think 

there was a belief that maybe we would not be able to get big money. So I think that the 

reason I was able to secure the big money, meaning over a million dollars in grant 

funding, at that time was because I did partner with a public institution. And I think that 

did help us a little bit to secure those funds, but it also said that Baylor could get those 

funds. And so I think it did open the door a little bit to other people starting to secure 

grants. We didn’t have an office of sponsored projects at that time. It was really just Gary 

Carter who did everything. (laughs) And he was wonderful, let me say that. If Gary’s 

listening to this tape, you were great. And he guided me through all the rules and 

regulations and all that stuff that you have to do. But I do think it helped. It gave people 

confidence. It was not necessarily well-received in the School of Ed by faculty, though, 

because faculty really viewed themselves as teachers, and they felt that this was a 

research grant. I felt a little alienated from some faculty who didn’t like that we were 

doing that. The grants that I secured in the dean’s office were from the US Department of 

Education, but they were not as research-oriented, although we did get research out of 

them, like the Gear Up and the 21st Century. They’re community-based a lot of times. 
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They’re looking to prepare kids for college or to provide after-school enrichment, and in 

fact, on the 21st Century grant, I guess we involved twenty-six different agencies: Boy 

Scouts, Girl Scouts, After School, everybody that I could think of. It was a great group, 

and we were able to get those funds, sort of an early Prosper Waco. Really, in a way, we 

had a lot of wraparound type of services. 

|01:30:45| 

ROSEBERRY: Well, how much has the School of Education been involved with Waco 

ISD? How much has that relationship been part of the experience? 

JOHNSEN: I think it really—I think Tom probably was involved quite a bit, although his 

students were across many school districts, meaning Midway, La Vega, Connally, as well 

as Waco ISD. I think the partnership really flourished with the development of the 

Hillcrest partnership with the PDS [Professional Development School]. Rosanne Stripling 

was the superintendent during that period of time. She was just a fantastic superintendent. 

We couldn’t have asked for anybody more wonderful than she was. And so I think our 

relationship with Waco grew during those years. When we expanded the PDSs then we 

also expanded a bit into Midway, and that was good, because our students needed that 

experience, they need an urban experience, they needed a more suburban experience. 

That’s kind of required through the accreditation agencies. At that time, we were 

accredited by National Council of Accreditation of Teacher Educators, which is now the 

Council for Accreditation of Educator Preparation. Preparers. 

ROSEBERRY: What an acronym. 
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JOHNSEN: CAEP. C-A-E-P. Educator Preparers, (Roseberry laughs) I think. But 

anyway, those are the groups. And so that influences, obviously, what we do in the 

schools. 

|01:32:44| 

ROSEBERRY: Well, I want to return to a theme that we had picked up early on in our 

conversation, and that is the theme of women. Trying to think of exactly how to approach 

that. We talked about Lorena Stretch as the first and only female dean in the School of 

Education. But I also kind of want to look at how maybe the approach to—the approach 

for women to become educators changed. I don’t know if that makes sense, but you were 

talking about that being the funnel that a woman go into to become a nurse or an 

educator. But what can we kind of say about those particular changes over time? I know 

that’s a really broad question. 

JOHNSEN: Well, I think—thinking about that—I have to say that anybody that does well 

in any field—woman, male, whatever—you’re going to need to have some good 

mentoring along the way. So as a woman in really a very male-dominated world for many 

years until the sixties and seventies—I even remember when I couldn’t even get a credit 

card in my own name until 1976. And we know that even the Ivy Leagues were not 

integrated with men and women until not too long before then. So we’re looking at a lot 

of changes that I’ve seen over time. When I was at the University of Texas, teaching 

there, before I came to Baylor, I remember there was a group of women that met 

regularly. We were a small group. There weren’t that many women professors, even at 

the University of Texas, that were in leadership roles. And so we learned quite a bit about 
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being a woman in the academy, and if you wanted to advance, what did that advancement 

look like and what would you do? And there are models in gifted education that really 

talk about that. Mentoring and creating your own opportunities and such as that. So that 

was healthy for me to learn about that.  

|01:35:42| 

When I came to Baylor, there were all men in the dean’s office. There were all men who 

were chairs of departments. There were women, obviously, who were professors, but not 

as many in leadership roles. So we had all-male deans essentially and have really 

continued in that tradition in the School of Education. Except for one year, we had an 

interim who was a female, but for the most part, I have been under male deans and 

mostly male associate deans until more recently. There was one associate dean who was 

prior to me who was female and then myself. But in terms of just education in general, I 

think that we still are heavily dominated by females, which is unfortunate, because it 

would be good if we had more males in it. I think a lot of that relates to the culture and 

conditions of the field, where teachers are still not paid very well, even though there are a 

lot more women now in leadership roles in the schools, whether they be principals or 

superintendents. And many women now go ahead and pursue their doctoral degrees and 

go into universities, but because we sort of lagged behind the men, there are not as many 

women that have, say, attained full professor status as men in the academy, and I have 

encountered that up at Baylor.  

|01:37:46| 
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But there’s been great progress. Because I grew up with brothers, I do think that gave me 

a bit of an edge of knowing how to be in situations with men. If I was the only woman in 

the group, I felt like I could relate because I had grown up relating to boys. And I do have 

to say that a lot of the mentors that I’ve had—the women’s group that I had at the 

University of Texas as well as advisors—have been men. I count Bill Lamkin and Tom 

Proctor as two very good mentors of mine. So I think women’s roles are still emerging 

within the academy. And women should support one another and help women understand 

how they can move in the direction that they so choose, because some women are much 

more fulfilled by not working or being in the academy or being a professor versus a 

president, like our current president, who’s a woman. So I think that we have to—I’m 

sensitive to that, even though I was a pretty ardent mentor of women in my day, I do 

think that mentors come in both genders, or more. So I think it’s just expanding our 

horizon and looking sometimes past gender, to make sure that people with the abilities 

and talents get the opportunities. Now, for our young women, who have chosen teaching 

as a career, some of them come into teaching later just because they felt that it was too 

feminine a profession, but they really wanted to teach, so they find themselves coming 

back. 

ROSEBERRY: That’s interesting. 

JOHNSEN: Uh-huh. So I find that interesting. And I think that’s good, because the MAT 

gives us an avenue for them to come into the School of Education their senior year and 

choose what they really wanted to choose in the beginning that maybe their mom or dad 

said, “You need to be in business or medicine,” or whatever. So that’s interesting. 
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|01:40:44| 

ROSEBERRY: Well, I know you had done a bit of thinking beforehand. I’m wondering 

if there’s anything that we missed that you thought about that you want to be sure to talk 

about. 

JOHNSEN: I think we have covered primarily everything that I wanted to talk about. I do 

think that the School of Education has morphed along with Baylor in the research focus, 

and some of the new strategic initiatives that require maybe strengthening our 

relationships with school districts are a little bit more difficult to implement because of 

the time commitment. I mentioned earlier that Hillcrest was a very big-time commitment 

to get that school up and running. And if you’re a junior faculty member and you need to 

have a research agenda, then you don’t have as much time to be able to dedicate in the 

field. So that’s going to be a change, I think, at Baylor. By the way, I’m a practitioner 

researcher, so I’ve always done research and have enjoyed doing that, but I do know that 

it is time-consuming, and if you have other outside interests or things that you need to do, 

then it can be intimidating to a junior faculty to take a whole lot of their time in the field. 

So that may influence us in the long run, I think. 

ROSEBERRY: Well, it seems like particularly with education, the fieldwork is so 

important. You don’t want to lose that focus, but then there’s also ______(??). 

JOHNSEN: (talking at the same time). And to do research in the field is messy. It’s sort 

of like even with our big federal grant in the nineties, we had a control school that 

suddenly decided, after they did one pre-test, that they didn’t want to do it anymore. So 

then you drop out a whole control school, so now you’ve got to change all your research 
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design. Same thing in working with some of our researchers here on campus. We were 

going to be looking at some early childhood programs, and one of the researchers said 

something like, “We need to randomly assign the kindergarten children.” I said, “I don’t 

think it’s going to work that way. I don’t think a school district is going to randomly 

assign different children to different teachers’ classrooms. They’re going to try to match a 

little bit of the children’s personalities and social characteristics.” So while you can do 

some random assignment in the public schools to look at causality, it’s a lot more 

difficult because you’re dealing with children. So it’s a little messier, like I said. The time 

commitment is greater, and even then you may not be able to bring to fruition the types of 

research you’d like to complete. It’s not as if we’re not interested in that, and as people 

get to be associate and full professor, that gives you a little more freedom than it does 

when you’re junior faculty collecting data. You want to make sure that the data you 

collect has certain characteristics in terms of the design, so that then you can publish in 

journals that are required. So it’s difficult. 

|01:44:47| 

ROSEBERRY: Well, where do you think the School of Education is headed? 

JOHNSEN: Well, we have great leadership. I think Terrill Saxon is a wonderful dean. I 

think Tony Talbert has started some new initiatives that look very good. There are two 

people that are coming in—I’m retiring, you know, in June—that are going to be 

replacing me. They’re both outstanding. They have great relationships with schools. They 

know how to do practitioner research. So I think we’ll still have a strong commitment to 

that in the School of Ed. I think we’ll also have a part of the School of Ed, which is led 
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by people like Grant Morgan, who’s a methodologist who will help us learn new ways, 

new methods for studying some of the problems. So I think we’ve got a good, healthy 

balance there with our new faculty and with faculty who are more research-focused. So I 

think they will continue to grow and continue to partner and maybe do even more 

research and have a larger faculty and role, so I think everything is good. 

ROSEBERRY: Great. Anything else? 

JOHNSEN: No. 

ROSEBERRY: All right. Thank you so much. 

JOHNSEN: You’re so welcome. 

end of interview 
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