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ROSEBERRY: This is Jessica Roseberry. I’m here with Dr. Robert Cloud. It’s March 12, 

2018. We’re here in his office in the Marrs McLean [Science] Building on Baylor 

campus, and this is our first interview together. I want to thank you very much for this 

time, sir.  

CLOUD: Thank you.  

ROSEBERRY: I appreciate it. If you don’t mind my asking what year you were born if 

that’s all right.  

|00:00:27| 

CLOUD: Nineteen forty-one—October 20, 1941.  

ROSEBERRY: Okay, very good. Where was this?  

CLOUD: Jacksonville, Texas, of all places, in Cherokee County in the Piney Woods.  
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ROSEBERRY: Did you grow up there?  

CLOUD: I did not. I grew up in Waco, Texas, specifically Bellmead. Went to La Vega 

schools for twelve years. I started at the west end of the building as a first-grader, and I 

walked out the door on the east end of the building twelve years later.  

ROSEBERRY: (laughs) Moved your way— 

CLOUD: —through the building. It’s amazing, isn’t it? 

|00:01:07| 

ROSEBERRY: I know that’s a long time that you were there, but can you, kind of, 

characterize some of your significant experiences or memories at La Vega?  

CLOUD: I did not spend as much time studying and being an exceptional student as I 

should have. I focused on athletics, to my chagrin some days, and I regret that now, 

Jessica. I regret the fact that I was not a serious student those years. I graduated, and I 

completed the responsibilities that I had in the classes, but I didn’t do as well as I could 

have or should have, and I regret that in retrospect. But I just didn’t do it, and my focus 

was on athletics, for good or bad. I was fairly good at athletics for a long time. It’s like all 

of us, I guess, in one way or another have regrets, and that’s one of mine. But I tried to do 

better when I came to Howard Payne College and then later to Baylor. I tried to do better.  

ROSEBERRY: What athletics were you interested in? 

CLOUD: Football and basketball and baseball. I was a better-than-average high school 

athlete. At that time, there were only four divisions in Texas High School athletics—1A, 
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2A, 3A, and 4A—we were 3A in a very competitive district. I played a lot in all three 

sports, and I guess it was kind of a catharsis for me, and I needed it at that time. At least it 

kept me focused at that time on something positive. I’m thankful for that, but I regret the 

fact that I was not an exemplary student. I feel that, in retrospect, I could have been.  

|00:03:21| 

ROSEBERRY: Are there any specific teachers that stand out in your mind? 

 CLOUD: Yes, Mabel Legg was my English IV teacher at La Vega High School. She’s a 

Baylor graduate two times over. Hollyce Hodges was a Baylor graduate, and she taught 

me English at the junior level. Glynda Haney-Feril was a Baylor graduate. All three are 

deceased now, but they were wonderful to me and were very patient with me, more so 

than they should have been. I have very fond memories of my high school coaches in 

football, basketball, and baseball. I was flattered to be asked to deliver the eulogy for all 

four of those high school coaches. We were very close, and even after I came back to 

Baylor in 1988, I was, I feel, a primary caretaker for two of those coaches in their final 

years. I get a lot of satisfaction out of that, the fact that the families asked me to speak at 

the ceremonies about those wonderful men who—I probably wouldn’t be where I am 

today if it were not for them, and for Mrs. Legg and Glynda Feril and Hollyce Hodges. 

You know? Then I have more recent memories about faculty at Howard Payne College 

and Baylor University, but this was, golly, fifty years ago—more than fifty years ago 

now. I felt good about that, and I still have the remarks that I delivered for Coach Ellis, 

Coach James, Coach Adams, and I’ll keep them always.  

ROSEBERRY: What were those three men—what was their influence on you? 
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CLOUD: Well, they were my disciplinarians for one thing, and on more than one 

occasion all three of them disciplined me for my behavior. I probably deserved it, but as I 

look back on that, I’m grateful to them for having those high expectations. I failed them 

on a couple of occasions, and I told them that in later years, how much I appreciated them 

being patient with me. I remember that always and I try to extrapolate that relationship 

into my relationship now with these graduate students here. Where it’s appropriate be 

patient, but also hold high the standards of performance and so on. Those are memories 

that I have, and at that time in my life, their example meant a lot to me. I needed their 

strength and I needed their experience and their credibility. I tried to say that at their 

final—the final time I spent with them. And I do this—my daughter would say this is 

sappy—I go back about twice a year and put flags on those gravesites for those coaches.  

ROSEBERRY: Must’ve meant a lot to you.  

CLOUD: Amy would say—my daughter would say, “Dad, that’s sappy,” but it’s not.  

|00:06:54| 

ROSEBERRY: You mentioned that you were a primary caregiver for some of those 

men? 

CLOUD: Carl Ellis was my high school football coach, head coach. Interestingly enough, 

he was seventeen years of age, he was on Guadalcanal in August of 1942, in the second 

wave that went in Guadalcanal—he was seventeen years old, marine. Grew up in 

Henderson, Texas, an environment where there was not a whole lot of wherewithal in his 

case, and so he joined the military early. This was during the war, and I think he was 
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actually sixteen and they didn’t know it. But anyway, he went into Guadalcanal, which 

was a horrible conflict—I’m sure you know that—in 1942. He actually stayed in the 

military for about twenty-two years and retired, and then went into teaching and 

coaching, and that’s where I met him; he was my friend. He made All-American at 

Kilgore College in 1946, and then went to Kansas—University of Kansas and played 

there. I first met him in 1958 at La Vega High School. He was my head football coach. 

Joe James was the assistant coach, and Joe James was a graduate at Howard Payne 

College and was the assistant coach. Then O. P. Adams was my basketball coach, as was 

Toby Davis. Toby Davis, 1954 graduate of Baylor University. Toby played football here 

in the early fifties, and he now lives at Tyler, Texas, and I stay in touch with him. I have 

really good memories of those men and women who helped me a long time ago, and 

interestingly enough, several of them had Baylor ties early on before I ever even met 

them.  

ROSEBERRY: Had you heard of Baylor? 

CLOUD: Pardon me? 

|00:08:59| 

ROSEBERRY: Had you heard of Baylor? Did you know—? 

CLOUD: Oh yes, because I grew up here. But I, frankly, never had an idea I’d get to 

attend Baylor because of my background and—I just, I never thought about it. I went to 

Howard Payne College, which is a Baptist college—I know you know this—in 

Brownwood, Texas. Smaller institution, and that’s where I needed to be the first three or 
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four years of my experience, they were wonderful to me. When I graduated there, they 

helped me secure a graduate assistantship to come to Baylor University in 1964, and I 

was delighted with that graduate assistantship. It was tuition, books, and fees benefit, and 

I got ninety dollars a month. 

ROSEBERRY: (laughs) Times have changed.  

CLOUD: (speaking at same time) I think I told you that. I think I told you that earlier. 

But back then that was a wonderful scholarship, (Roseberry laughs) and I’m still grateful 

for it today.  

|00:09:55| 

ROSEBERRY: Now, were you on the education—on the track to becoming an educator, 

or was there something else that was on your mind? 

CLOUD: Early on, I was a history and a political science major, and I had a science and 

health background. I came to Baylor in 1964 to take a master’s degree in health 

education/community health, and my goal at that time was to become a college basketball 

coach and take a team or teams to the national tournament. So that was what I thought I 

wanted to do, and I was on the road to do that. Subsequently though, I was invited after I 

completed my master’s degree to come back to Baylor and work on a doctoral degree 

and—Dr. M. L. Goetting was dean of the School of Education at that time. He was my 

friend, and he was kind enough to offer me a doctoral fellowship in 1965. So I came back 

here to teach freshman and sophomores and work on a doctorate. I was so happy to be 

here and I stayed here, actually, four straight years and finished the degree fairly quickly 
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to complete a doctorate. I graduated in ’69 and left Baylor to go to the Texas Gulf Coast 

and help start a brand spanking new community college at Texas City, Texas. We didn’t 

even have a campus; we started classes in an abandoned high school facility. We were 

there for about a year and a half while the campus was being built, so that was an 

experience, too, a unique experience that not everybody gets to have. I wouldn’t want to 

go back and do it again, but it was a really fulfilling learning experience planning the 

campus and helping plan the buildings and teaching the first class of students. Our first 

class totaled three hundred students, and that’s how we started.  

ROSEBERRY: What’s the name of that school? 

 CLOUD: College of the Mainland. It’s still based in Galveston County but it’s on the 

mainland as opposed to Galveston College, which is across the way on the island, you 

see. So, we were companion colleges: Galveston College and College of the Mainland. 

We served students primarily on the mainland in La Porte/Texas City/Baytown area, and 

Galveston College served about a thousand students on Galveston Island. We were both 

in the same county: Galveston County. So that was an interesting experience, too.  

|00:12:43| 

ROSEBERRY: Well, I want to go back just a little bit and ask you about Baylor—your 

educational experience at Baylor, and tell me what that was like at that time. What was 

Baylor like at that time? 

CLOUD: I was—let me think now—I was twenty-four years old with a new master’s 

degree. I was teaching freshman and sophomores here, primarily introductory courses for 
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teacher certification. A lot of my students were early twenties, and so it was a challenge 

for me. I had to work hard to teach those classes and give those freshmen and 

sophomores something that was valuable to them. But it was a great learning experience 

for me because I was teaching students who were two to three years younger than I was, 

and so that was a challenge. I took nine hours a semester usually, myself, and then I 

taught two courses, so I was very busy for three years. I completed the doctorate fairly 

quickly because I was campus-based; I focused on the degree. I was able to complete all 

the coursework and complete my dissertation in ’69. Dr. Goetting had advised me early 

on that if he were I, he would come to the campus and stay three to four years and get the 

doctorate completed before I went out into the profession, while I was younger and didn’t 

have the family responsibilities that I would have later on, and he was right about that. 

I’m so glad I was able to stay here four years and complete the degree and work with 

some outstanding young men and women in those freshman and sophomore classes that I 

would have never met otherwise. So that was a really—a great learning experience 

teaching undergraduate classes as well as taking the doctoral classes. I’ll always be 

grateful to Baylor for that because without that financial assistance and the scholarship, I 

would not have been able to earn a doctorate, so that was a gift of God.  

|00:15:04| 

ROSEBERRY: This is a different track for you—you were thinking about going into 

coaching basketball, so now you’re teaching. How did that happen? How did that—? 

CLOUD: Well, it happened when I completed my doctorate. Of course, I was looking for 

employment, and I learned that they were opening this brand new community college on 
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Texas Gulf Coast. I had an opportunity to stay here at Baylor as an assistant professor 

when I finished my doctorate. But without exception, my faculty sponsors advised me not 

to stay at Baylor because I had taken my doctorate here, and they told me that it would be 

better for me professionally to go somewhere else and get what they call line experience 

working in different types of institutions. I’ll never forget, Dr. Read Dawson was my 

major professor, chaired my dissertation, and Dr. Dawson had been a community college 

president, a superintendent of schools, and just a lot of leadership roles in education. He 

said, “Robert, it’ll be better for you professionally if you don’t stay here. I understand 

why you would want to stay at Baylor,” but he said, “you’ll have more credibility and 

more experience if you go and you deal with a lot of these issues in education at another 

site and then maybe come back someday—maybe come back someday.” (Roseberry 

laughs) So I took his advice, and there were days when I wondered if I had done the right 

thing, frankly. But, in retrospect, I met a lot of wonderful people; I had a lot of interesting 

experiences; I had a lot of challenges. I dealt with a lot of issues that smacked of being 

insoluble in the short-term, but I got needed experience. It wasn’t after that that I had all 

the answers at all—I don’t mean it that way at all—but I at least knew what the problems 

were and the issues because I had been there. Dr. Dawson was right, in retrospect. He 

said, “Maybe you can come back someday.” (Roseberry laughs) You know? Isn’t that 

amazing? So I did.  

|00:17:33| 

ROSEBERRY: So you did. What was the size of the School of Education at Baylor in the 

sixties? 
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CLOUD: That is an interesting question, and I’m not sure I can give you an accurate 

answer. I think about the number of faculty that we had then—it was a smaller operation, 

frankly. We had a relatively small contingent of doctoral students here then, I would 

guess ten or twelve. All of us were full time, in terms of—virtually all of us had to have a 

fellowship in order to come here because of the cost to attend the institution. So there was 

a group of us, and we either taught classes at the freshman and sophomore level or we 

had other assigned duties to earn our fellowships. We moved through the doctoral 

program as a cohort; we started together and most of us graduated together four years 

later. Not everybody. We had some students who would come in who were employed full 

time in other school districts and colleges, and they’d come out for selected night classes. 

It took them longer to finish the doctoral degree than it did me because I was immersed in 

it full time. The focus at that time was on preparing men and women to go into the public 

schools—at the baccalaureate level—to teach and administer. We had several hundred 

students involved in preparing for K-12 teaching positions, and then there were any 

number of master’s degree programs in guidance and counseling, administration, 

leadership, and educational psychology. There would be a relatively small number of 

master’s students in all those programs, maybe eight or ten, and then the doctoral 

program was the capstone— 

|00:19:40| 

ROSEBERRY: This is an EdD? 

CLOUD: Yes ma’am, we called it a practitioner-oriented degree. It was not a research-

based degree at that time, but it was intended to prepare men and women to go into 
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leadership positions at all levels of education, from the kindergarten through universities, 

as a matter of fact. But it was practitioner-focused. The EdD was like a clinical degree, 

and not really focused on the traditional strengths of a traditional PhD. My degree is an 

EdD. It was and is a practitioner-oriented degree, not a research degree. Now, in the 

thirty or forty years since then, I’ve had a little success in research and writing and 

publication and so on, but the degree I took here in 1970 was practitioner-oriented. I was 

proud to have it because who would say that there’s not a great need in the State of Texas 

for men and women who want to go into the public schools or the community colleges 

and work with at-risk children. That’s God’s work and so I was proud of my degree. I 

still am, but the focus of it was clinical application, not research. But in the interim, I’ve 

done some respectable, I think, research and writing for the profession. It’s funny how 

things happen. I moved away—you mentioned coaching—I sort of moved away from the 

coaching aspirations when I left here with that degree in 1969 and ’70. I went to the 

Texas Gulf Coast because there were so many opportunities there and so many 

responsibilities I had in the instructional setting and so on that I kind of decided, Well, 

I’ll do that later. It’s interesting how our perspectives change and our aspirations change, 

I guess, with age—I don’t know—and opportunity. 

ROSEBERRY: And experience, yeah. 

CLOUD: And I’ve never regretted that. I think it would have been great to coach a bunch 

of fine young men and women to go to the national tournament, but I’ve had some really 

good experiences, too, where I’ve been in leadership. And I love my classes, I can’t wait 

to get there, and I hope some of the students feel the same way.  
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|00:22:07| 

ROSEBERRY: Well, was the EdD at that time—it sounds like, from what I’m hearing 

you say, it was a more—a broader focus in that you could move into lots of different 

avenues, so maybe K through 12, or maybe a higher education— 

CLOUD: Exactly. It was a sixty semester-hour program above the master’s degree. So 

my master’s degree here was thirty-six hours, and then above that I had to complete at 

least sixty semester hours, and that included the dissertation. I took selected required 

courses in leadership, educational psychology, research and statistics, and curriculum and 

instruction. So I completed about twelve to fifteen semester hours in three or four 

different areas. It was a versatile degree, but it was calculated to prepare us to go into 

leadership roles and know a good bit about everything, you see. That’s what happened. 

The degree at that time gave us—if you’ll pardon this expression—a dose of psychology, 

research and statistics, leadership, history and philosophy, and curriculum and 

instruction, so that you’d have a broad perspective if you went into a superintendent seat. 

Or where I went: I went fairly quickly into community college leadership roles as dean, 

vice president, and president. So I went that way, whereas some of my cohort members 

went into public schools and became building principals and superintendents. All those 

roles, of course, are very important, and Baylor was a catalyst in preparing us to go out 

and lead. Pro Ecclesia, Pro Texana, you know? 

|00:24:09| 

ROSEBERRY: Yeah, yeah. Was that the only graduate offering at the time at the School 

of Education, do you know?  
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CLOUD: I’m sorry, I’m not sure. 

ROSEBERRY: I can find that out. 

CLOUD: I think the doctoral program that was being sponsored was the EdD, and that’s 

what they were focusing on. The PhDs—I think I’m right—came along a little bit later. 

The institution at that time was bound by available resources, and the decision was made 

to focus on preparing practitioners to lead the public schools and the public community 

colleges. You may find this interesting—when I finished here in 1969 and ’70, there was 

a new public community college being opened every week somewhere in the United 

States, and so this was a growth industry. 

ROSEBERRY: Wow. 

CLOUD: Yes ma’am. This was a growth area for those of us who had brand new doctoral 

degrees. The situation was almost tailor-made for us to go into the leadership roles 

because there were so many opportunities. These community colleges needed men and 

women who had credentials and who were competent and who were ethical. It was a 

great opportunity, and I graduated at just the right time to do that. I could very well have 

gone the other direction, but that’s where I had opportunity, and so that’s what I did for 

twenty years.  

ROSEBERRY: Well, let me ask you a couple more Baylor questions— 

CLOUD: All right, fair enough.  

|00:25:37| 
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ROSEBERRY: What building were you in at that time? 

CLOUD: My office was in Burleson, second floor Burleson, which I understand was a 

women’s dorm back in 1905. I was up on the second floor with—Mr. Bill Anderson was 

my office mate. He was an associate superintendent at Navasota Independent School 

District at that time, and he was finishing up his degree. He was about two years ahead of 

me, so they probably intentionally assigned me to office with Bill Anderson because he 

was older, more experienced, and he was my mentor and my friend for two years while 

he completed his degree. He finished before I did. We were on the second floor of 

Burleson—I never will forget it—and then I transitioned over to Marrs McLean for the 

last year I was here writing my dissertation. So that’s where I started, in Burleson. I still 

go over there and walk through occasionally, just remember— 

|00:26:31| 

ROSEBERRY: (laughs) That’s great. Did you have a—you mentioned Dr. [M. L.] 

Goetting. Do you know him fairly well—or enough to kind of talk about him?  

CLOUD: His name was Martin Luther Goetting, M. L. Goetting. I first met him in the 

spring of 1966. He’d been dean of the School of Education for about, I don’t know, ten or 

twelve years then. He was a fixture at Baylor. He wrote and published one of the first 

nationally recognized books on secondary education in the United States during the early 

fifties. Highly respected, a very professional gentleman who was also a gentleman-

farmer. We used to laugh because he would be here all day on campus. His office was on, 

at that time, the third floor of Pat Neff Hall, and Darlene Kyser was his secretary. 

Darlene’s just finished her fiftieth year of service at Baylor University about two months 
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ago. Anyway, Dr. Goetting was on the third floor of Pat Neff Hall. He was offering on—

as I recall, it was Tuesday nights in the spring, from—I think it was six to nine; it was a 

three-hour block in there, on Tuesday nights—a course in—American Heritage was the 

title of it, and it was a graduate-level course. I guess it was the Heritage Society, or 

Heritage Foundation, which was paying our tuition for public school teachers to come on 

Tuesday nights and interact with Dr. Goetting. It was a wonderful opportunity for me to 

complete another required graduate course on my master’s degree at that time and have 

my tuition—I had a tuition scholarship and they provided us with the book—so it was a 

wonderful opportunity. We just had to be here by six on Tuesday nights and stay until 

nine, so it was a wonderful opportunity. We had the best time interacting about the 

relationship between public education, the American heritage, representative republican 

government, and the role of the private denomination of related institutions tucked into 

that. It was just a wonderful experience. I was a history major, as you may recall—history 

and political science, so it tucked right into my interest. So for me it was win, win, win: I 

got tuition scholarship and a book, I got credit on my master’s degree, and I got to 

interact with Martin Luther Goetting.  

In May of that spring, I was looking forward to getting my grade for that course and then 

finishing my master’s degree that summer and be through by August. That was 1966. Dr. 

Goetting called me out of the clear blue and wanted to know what my plans were for the 

next year. I said, “Well, Dr. Goetting, I haven’t decided yet. I’ve decided I’m not going 

back to where I am this year. I’m going to take a job somewhere else.” I was in a junior 

high school at that time in the Waco ISD. I said, “I’ve had some offers to coach and teach 

in the high schools in this area, and I’m thinking about going there.” And he said, “Well, 
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would you be interested in coming to Baylor University in the fall and working with us 

and working on a doctorate?” It took me about five seconds to tell him, “Yes, I’d be 

interested in that. I’d have to be able to take care of my family.” So that’s how I 

transitioned from the public-school teaching into the doctoral program in the fall of 1966.  

|00:30:35| 

ROSEBERRY: So he took some personal interest in—at least in you. 

CLOUD: I don’t know what I did or said, frankly, during that spring semester—I don’t 

know. But something I did, he liked, or he—I don’t know, he just wanted—maybe he felt 

sorry for me. (Roseberry laughs) Anyway, he invited me to come out and talk to him 

about what I wanted to do out there in the future, and it was just like a gift of God. I knew 

when he called me and talked to me that this is what I needed to do—I wanted to do. I 

had two sons at that time: Robbie and Gregory. Robbie was four and Greg was about ten 

months old. So I had two children that Martha and I had to take care of first, but with 

what Dr. Goetting offered me, I was able to take care of my family and start on a 

doctorate, which changed my life.  

ROSEBERRY: That’s great. 

CLOUD: Isn’t that neat? 

|00:31:46| Dr
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ROSEBERRY: Yeah. Was there anything else about that time at Baylor, just—we’re 

thinking back in terms of history and—for the record, anything to remember about the 

School of Education at that time?  

CLOUD: Well, I had senior faculty who welcomed me into the faculty operation, who 

mentored me, who guided me, who on several occasions advised me to do certain things 

and not do other things, which I needed at that time. I was twenty-four years old, and I 

needed their guidance and their experience. They were always kind about it, and they 

held out high expectations for me always and set examples for me that I remember to this 

day. I was so lucky to be totally immersed in the operation as just an instructor. That was 

my title—instructor—with these full professors who’d already—they were at the—they 

weren’t at the twilight of their careers, but they’d already had twenty-five or thirty or 

thirty-five years of experience, which they brought into the School of Education. I was 

privileged to watch them and profit from their advice and counsel, and I would have 

never had that opportunity had I not been a member of the School of Education at that 

time. That was the real value, and then when I finished, I had their trust and their 

recommendation to help me get employment somewhere. I made lifelong friends and we 

bonded. We stay in contact to this day, and that was long time ago. 

ROSEBERRY: In that cohort? 

CLOUD: In that cohort. Eugene Johnson was one of my colleagues and friends. Gene’s 

retired now and lives in Houston, Texas. He’s a Baylor graduate three times over. He and 

I stay in contact and we go back to the midsixties. Isn’t that amazing? 

ROSEBERY: It is. 
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CLOUD: It’s a gift of God.  

|00:34:04| 

ROSEBERRY: That’s great. Well, you had mentioned that there were community 

colleges springing up all over the country, so do you have a sense of, kind of, what was 

going on at that time and why there were so many community colleges?  

CLOUD: Yes, I do. Harry Truman, as president, was a great leader in my opinion, and 

one of the things that he did that was worthwhile was encourage the development of 

public community colleges in every state to serve a diverse group of students who hadn’t 

been served previously. Before the late forties, there were some two-year institutions 

around, certainly, but they were called junior colleges. That implied that everybody who 

attended there was pursuing, maybe, a baccalaureate degree, and they were taking general 

education courses to transfer then to Baylor, UT [University of Texas] Austin, TCU 

[Texas Christian University], SMU [Southern Methodist University]—you fill in the 

blank—University of Houston. So it was a fairly circumscribed population in junior 

colleges. Well, starting in the early fifties, there was a trend away from the term junior 

college to community colleges, and the community colleges are open-door institutions 

that offer a broad-based curriculum that does include the general education component—

the first two years of the baccalaureate, but they also offer technical vocational 

instruction, continuing education, and a lot of things to serve communities. So by 1960 or 

so—the early sixties—this was a movement in American higher education that we had 

not seen before, and it caught on.  

|00:35:59| 
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The egalitarian nature of it caught on, and so communities all over the—in all fifty states, 

literally, embraced this concept. Everybody said, Hey, let’s create our community college 

to serve our students and give them the first two years of postsecondary education right 

here in this community so they don’t have to leave and incur inordinate cost. So one of 

the reasons driving the development of these institutions was lower costs. Easy 

accessibility, guidance and counseling, financial aid, affinity for the needs of these 

students, and it brought a new population into higher education that had never been there 

before. Young men and women—I call them pioneers in higher education because a lot 

of them were the first members of their families to ever darken the door of any kind of 

postsecondary institution. It was just a groundswell of egalitarianism, and the movement 

took off, just took off. Now there are over twelve hundred of those public community 

colleges, nationwide, in all fifty states and they enroll about twelve-and-a-half million 

credit students. They are exactly what a diverse democracy needs to prepare men and 

women for gainful employment. A lot of the students in the public community colleges 

since 1960 have not aspired to a baccalaureate degree. They want a certificate or an 

associate degree so they can go to work and have a respectable career, be taxpayers, and 

take care of their families, and that’s at the bedrock of our society. So that’s what 

happened, and I happened to graduate at a time when the community college movement 

began, and subsequently, I served in four public community colleges all across this state. 

I have good memories of most of those experiences. Anyway, it’s interesting how 

sometimes time and circumstances flavor who we are, where we are, and where we go.  

|00:38:22| 
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ROSEBERRY: Was there anything you’d like to say characterizing your time in those 

institutions?  

CLOUD: Yes, I served in the poorest community college in the State of Texas for two 

years, and I served in three of the wealthier districts, and it was interesting to serve in 

those different environments. So those experiences, I’m sure, affected me in the way I 

think and the way I try to work with students. I was Dean of Students for twenty-four 

months at Ranger Junior College, and Ranger Junior College—it’s common 

knowledge—just does not have the tax base that it needs to operate. It’s been there since 

1920 in Eastland County, and at the time that I was Dean of Students there, we had seven 

hundred students. They all thought they were athletes. Ranger College was probably the 

only postsecondary institution that they could attend at that time in their lives, but it was 

there for them. Many of those students who came from low socioeconomic backgrounds 

are now medical doctors and attorneys and successful businessmen and women and 

engineers and they might never have achieved that had it not been for Ranger College in 

Eastland County, Texas, that was trying to serve them with inadequate financial means. 

Isn’t that amazing? As part of the role that they play and the support they play for our 

democratic society. Because without Ranger College, a lot of those—I call them 

children—would have never been able to get out of the areas from which they came. So 

Ranger College served an important purpose, notwithstanding its poverty.  

|00:40:27| 

I also served at College of the Mainland. I started there, as I told you. Very, very wealthy 

district at Texas City, Texas. Petrochemical industries all around, and their tax base is 
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just phenomenal. I also served at Lee College in Baytown for fourteen long years, and 

another extremely wealthy district. We had the largest gasoline refinery in the world in 

our district. Then I served for three years at South Plains College district in far West 

Texas, which is also wealthy because of the oil base. Those experiences, I think, helped 

me understand the importance of those two-year institutions for different reasons, 

because I saw the wealth and what it can do, and I saw situations where we were 

expected to operate with less-than-adequate financial means. But in every instance, good 

things were happening in one way or another for students. 

|00:41:30| 

ROSEBERRY: Are you able to, kind of, tell me about some of the, maybe, differences of 

the wealthier schools versus the, maybe, undersupported—just, kind of, overall.  

CLOUD: I have a perspective and an opinion about that. At Ranger, I thought we did a 

really excellent job of utilizing the inadequate resources that we had. I thought we were 

as efficient and effective as we could possibly be under the circumstances, trying to do an 

adequate job. We, in many instances, were not able to aspire to excellence because we 

didn’t have the necessary resource base. But what we did for the students I thought was 

satisfactory, and we were doing the best that we could under the circumstances. I don’t 

know how this is going to sound, but you asked me the question. In the wealthier districts 

on the Texas Gulf Coast, where we had more-than-adequate resources to excel, there 

were days when we didn’t get there—that is to say, to excellence—because we didn’t get 

along. We didn’t cooperate like we should have. We didn’t trust each other as much as 

we should have, and I think that culture was there when I went there. The adversarial 
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culture seemed to be endemic to the institutions on the Texas Gulf Coast. Perhaps I’m 

wrong, but there were days when I didn’t think that we achieved the excellence for which 

we were capable because we didn’t have the teamwork there; we didn’t have whatever it 

took to really excel. I hope that I wasn’t the primary problem there. I don’t know how 

that—maybe I’m wrong about that, but that’s the sense I had for the sixteen years I was 

on the Texas Gulf Coast. There were days when I regretted that because I didn’t feel we 

were measuring up to the potential that was there, so I had to deal with that. 

|00:44:05| 

ROSEBERRY: Is there anything you’d like to say, particularly, about the presidency of 

Lee College?  

CLOUD: In 1976, I was the youngest community college president in the nation. I was 

too young. I was thirty-four years old. Some more experience and mellowing would have 

been good for me before I took on that responsibility, but the job was there at that time. 

They invited me to serve and they wanted me to serve, and frankly, I was flattered, so I 

took that job in June of 1976. When I did that, I became the fourth president at that 

institution in less than eight years, and then I stayed ten years in that particular 

assignment. I could have stayed longer, but I chose to take another leadership position 

about six hundred miles across the state at South Plains College.  

|00:45:15|  

But anyway, those are some reflections I have, and I reported to a publicly elected board 

at Lee for ten years, a nine-member board. A thousand votes, sometimes, would put a 
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person on our governing board for six years, and so I had the opportunity to report to a 

nine-member, publicly elected board who came from all backgrounds, for ten years. Also, 

as executive vice president at South Plains College district, where I went in 1986, I 

reported to a seven-member, publicly elected board at that college. I saw a lot of 

interesting dynamics in governance for those years, and one thing that’s interesting that 

I’d think you’d like to know—everywhere I’ve been, every institution has had its own 

personality and its own culture. It’s kind of like us, individuals. Every institution has its 

idiosyncrasies; it has its personality. I tell my students, you need to be perceptive enough 

to read what that personality is and be a fit if you’re going to be effective. Ranger College 

had its personality; College of Mainland certainly had its personality; and Lee, South 

Plains, and Baylor University all have their own distinctive personalities and cultures. 

Everywhere I’ve been, there’s been an ambiance, there’s been a culture and personality 

of every college. Isn’t that amazing? I tell my students they have to be able to read that if 

they’re going to be successful and make a contribution. And when they finish here, they 

may go to an institution where they’re not a fit and they decide that they want to go 

somewhere else and be somewhere else, or the college may decide that they need to go 

somewhere else. It’s a fact of life in the academy, I’ve found.  

|00:47:39| 

ROSEBERRY: Are you able to, kind of, tell me about some changes, maybe, or some 

bigger trends in higher educational leadership during this time leading up to—tell me a 

little bit about that.  Dr
aft
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CLOUD: Participative management. When the community colleges—that is to say, the 

two-year institutions—evolved—the first one was at Joliet [Junior College] at Illinois; 

1919, they tell me—so historically, the management and leadership of the two-year 

institutions have mirrored the leadership and management styles in the public schools, 

because most of the two-year colleges evolved out of the local high school. Interestingly 

enough, a lot of times the community colleges—the two-year colleges, or junior colleges 

as they were called at that time—would start operations at night or on weekends in the 

public school facilities because they didn’t have a campus for themselves. A lot of times 

the superintendent of the schools would also be the president of the college. That’s what 

happened at Lee [College] and happened in many other two-year institutions back in the 

twenties, thirties, and forties because it was a resource allocation issue. Public school 

districts could start their community colleges at night, offering classes to men and women 

who were employed full time, and they could come in Monday through Friday after five 

and take two classes or come in on Saturdays, and so that was a phenomenon in the 

evolution of the two-year institutions in the nation. Early on, the management styles and 

the leadership in the public two-year institutions was simply an extension of those 

strategies and those management styles that were extant in the public schools. They were 

one in the same, because sometimes the superintendent was the president and the 

president was the superintendent.  

|00:49:50| 

Well, in the last—I don’t know—twenty-five, thirty, or forty years, most of the two-year 

institutions have separated themselves organizationally from the public schools, and the 

leadership styles have evolved into more democratic leadership styles based on what we 
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call participative management. I’ve tried to research and write about that phenomenon. 

The presidents of public community colleges now have to embrace what we call 

participative management. Presidents can no longer make decisions arbitrarily and 

capriciously; they now make decisions in concert with, of course, the board to whom they 

report. But also, they receive input and advice from faculty, staff, students, and major 

tax-payers in the district, so it’s a much more cosmopolitan assignment and experience 

than it was fifty years ago. It takes, I think, a different type of personality and a different 

mindset to be president now than it did fifty years ago, which would make sense, because 

institutions are more complex, and colleges have many, many more constituencies now 

than they had fifty years ago. The leadership positions now in these two-year institutions 

are dynamic, they’re stressful, they require patience, they require a person who can deal 

with a lot of stress and ambiguity, more so than in earlier times. Isn’t that interesting? 

Consequently, then, our graduate leadership programs and universities are obligated to 

prepare our young men and women to go into that environment and survive long enough 

to make a difference, because some days it can be precarious. Public college presidencies 

are now political assignments. 

|00:52:00| 

ROSEBERRY: Is that true for private universities as well? 

CLOUD: Good question. It is, but not as much in my opinion, and here’s an example. 

Presidents of public universities—flagship, research-based universities now, the average 

tenure is about six years for a president of, say, University of Texas–Austin or the Texas 

A&M system. As a matter of fact, now some boards have policies that they’re going to 
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rotate out their CEO every five to six years. It’s policy and it doesn’t have anything to do 

with the effectiveness of leadership, necessarily. Presidents in the flagship universities 

now expect to stay at that particular site about six to seven years. A cynic would say 

that’s about as long as you can survive. In the private institutions, like Baylor, the 

longevity is a little bit longer. I don’t know how you would explain that other than—I 

can’t explain it, but that’s a true statement, that in a private institution you can expect 

to—I’ll put this in quotes—“stay longer” than in the public institution setting, which I 

guess says something about the stress levels and the demands made on presidents. [Cloud 

note: The presidency of a public or private university is an extremely stressful and 

demanding position.] Interestingly enough, public school superintendents nationwide 

now are lasting about thirty-six months.  

|00:53:29| 

ROSEBERRY: For K through 12?  

CLOUD: Yes, public school superintendents. Virtually all fifty states—it’s more of an 

issue there in California and other states, where superintendents, for whatever reason, 

don’t last very long in these public school assignments. It is a very, very difficult 

assignment, and it’s our responsibility in these doctoral programs to try to get our men 

and women prepared to go and deal with that, whatever that situation is. The average 

tenure of community college presidents is only about four to five years because so many 

of the governing boards are politicized and divided. That’s sad because we lose 

continuity and the stability that the districts need to provide quality instruction for 

students. Because you’ve got some of these issues of board-president relationships—for 
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good or bad, I think I’ve told you the truth—which puts a responsibility on us to try to get 

our very bright young men and women here at Baylor prepared to go into those 

environments—arenas—and do good work, do God’s work, and last long enough to 

survive. In my graduate courses, I address the topics of stress and stress management. It 

is extremely important for these young men and women to know about what is stress, 

what it does to us, how we manage it, and how we deal with it. I teach that part and 

parcel with the other concepts of leadership, because if you can’t deal with the stress long 

enough to make a difference, then no matter how competent you are, you’re not going to 

be able to make the contribution that you ought to be making. That’s a dynamic that I 

have seen evolving during my long time in this work, and higher education leadership 

seems to be getting more stressful and more demanding all the time. Maybe it’s me—

maybe I’m wrong, but I just see a lot of issues out there, particularly in the public sector, 

that smack of being insoluble in the short term. When you think about that, you have to 

go into an environment like that with a mindset, I’m going to the very best that I can 

during my time here, and I realize I may not be able to get all the issues resolved here at 

this school district or this college during my time here. Paradoxically, some of the issues 

that are here the very first day that I report for duty may still be here my last day on the 

job. So you have to come to grips with that reality and tell yourself and convince your 

colleagues that you’re going to do the very best that you can under the circumstances that 

are there. Every institution has its own circumstances and own personality, and you have 

to read that fairly quickly. I try to teach my students: you really need to get good at 

reading people and reading organizational culture and reading the landscape.  

|00:57:10| 
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ROSEBERRY: Well, tell me about coming back to Baylor.  

CLOUD: Okay, well first of all, I came back to Baylor in July of 1988. I had been away 

twenty years at four different institutions, and I didn’t anticipate at that point coming 

back to Baylor University in 1988, because I had moved to South Plains College district, 

which is in far West Texas, as the executive vice president of a three-campus district, 

with the understanding that within about twenty-four months I would be the president of 

that district. Martha and I thought that we would be there forever until we retired, and this 

was almost exactly 600 miles across the state from Baytown. I was into my third year 

there and met wonderful men and women, the finest faculty and staff I have ever met in 

my life. We had great students. Most of our students at South Plains district transitioned 

into Texas Tech University or the University of Eastern New Mexico, or they came to 

San Angelo State or they went to Oklahoma. So most of our students transferred to 

institutions within about a two- or three-hundred-mile radius in far West Texas.  

|00:58:58| 

We had contracts with the Texas Tech School of Medicine, with our nursing programs, 

and had an excellent working relationship. I tried to be the catalyst for all of that because 

I was the chief instructional officer of the district—executive vice-president. I tried to be 

a trusted colleague at our institution as well as with Texas Tech and our receiving 

institutions. Now, I loved my work—I was good at it, and I went out there with the intent 

of staying forever because it was a totally different personality and culture from where 

I’d been for fifteen years before that, frankly. So Martha and I went, and our daughter 

Amy cried all the way from Baytown to Levelland because she had been elected a 
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cheerleader and she didn’t want to go to Levelland. She was very unhappy with me until 

she was elected cheerleader at Levelland, and then she was okay. Well, in the spring of 

’88, Dr. Bill Lamkin, who was dean of the School of Education at that time, called me 

and told me that there was going to be a department chairmanship and a full 

professorship open at Baylor before the beginning of the fall semester of ’88 and wanted 

to know if I’d be interested in returning to Baylor. Dr. Lamkin was one of my instructors 

when I was here working on a doctorate twenty years before that—yeah, twenty years. I 

was flattered and I said, “Well, let’s go and visit with everybody there. Whether we were 

invited to come permanently or not, let’s go visit with them,” and so we did. 

ROSEBERRY: So is this educational leadership, or is this—? 

|01:00:49| 

CLOUD: This was in health education; health and human performance. I also had an 

affinity there because of my degree in community health. 

ROSEBERRY: So this is not a sports-related [position]. This is a— 

CLOUD: No, not at all. I had distanced myself [from athletics], for good or bad. This was 

in community health education, and I was in the School of Education. So I had a home in 

the School of Education in that department [Cloud note: Health, Human Performance and 

Recreation, or HHPR], and I was going to chair that department. At that time, I think 

HHPR was the largest academic department on the campus in terms of numbers of 

students served, because every freshman and sophomore who came through Baylor at 

that time, was required to take x number of classes in HHPR, so— 
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ROSEBERRY: Was that where, kind of, the physical education had moved under 

HH[PR]?  

CLOUD: The activity program, as well as, we had required freshman and sophomore 

courses in health education at that time. Every Baylor graduate had to take at least one 

physical activity course and a course in what we called at that time personal health, which 

focused on diet, healthy living, stress management, and safety. That was intriguing to me. 

It wasn’t where I had been for the previous twenty years, but there was an affinity there, 

plus my tie with Baylor didn’t hurt. So I came back and we talked about it. Dr. Reynolds, 

by the way—Herbert Reynolds—was president of the institution at that time, and he and I 

had been friends for a long time. When I was president at Lee College and we were 

having some challenges there and some difficulties that were there when I went there, but 

I was having to try to deal with them—one of which had to do with the accreditation of 

the institution. Dr. Reynolds was my mentor and my confidant, and on several occasions 

I drove from Baytown to up here to the campus to talk with him about some issues and 

get his advice about how to handle certain matters with which I was dealing there.  

|01:02:56| 

So anyway, Dr. Reynolds was president here then at that time, so I not only knew Bill 

Lamkin, but Dr. Reynolds was my confidant. We had a conversation and I came to the 

campus and interviewed, and I knew the entire faculty and staff, not only in that 

department but in the SOE [School of Education], and so it was like coming home, really. 

After we visited, we went back to far West Texas. Dr. Reynolds, apparently, was a 

catalyst in this, and they offered—if I were interested in coming—they offered me a full 
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professorship coming back to Baylor, rather than the associate, and a lot of times, the 

university does not like to do that. They don’t offer too many full professorships when 

you come back in. You come in as an associate and then you gravitate to a full 

professorship after a reasonable period of time. Because of my relationship with the 

president and with Bill Lamkin [Cloud note: and my previous leadership experience at 

four colleges], they agreed to invite me to come back as a full professor. I didn’t come in 

as a tenured professor, but I tenured as quickly as you could. I tenured in about thirty 

months, which was (snaps) like that, because they let me bring in about four years credit 

from my previous experience in higher education. So it was attractive, and being invited 

to come back to an institution with the reputation of Baylor University was attractive, so I 

did. Amy cried all the way from Levelland to Waco, again, because she had established 

friendships there, and she reminds me and her mother of that occasionally. But after she 

got here, it was like she found a home too. She finished at Midway High School and was 

a cheerleader there and a student leader, and then came to Baylor. I think in retrospect 

she’s happy with all those moves. But at the time, she was twelve or thirteen years old, 

and she didn’t want to leave her friends at either Baytown or Levelland, but it worked 

out.  

|01:05:16| 

I’ve never regretted giving up executive leadership positions in the community colleges 

to come here to do the work that I’ve been able to do for the last thirty years, and to teach 

the men and women that I’ve had the privilege of knowing and teaching. I would never 

have had the opportunity to do the research and writing had I stayed in community 

colleges because I was in high-stress leadership roles where I had to answer to a lot of 
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constituencies. There weren’t enough hours in the day, and I didn’t have time to stop and 

think occasionally and do the research and writing that are done about my experiences 

[Cloud note: that I have done while at Baylor]. And I’ve—this is an aside, and I probably 

shouldn’t tell you this—but this morning when I got back to the campus, I’d been invited, 

as maybe I said to you, to do an encyclopedia chapter on rogue college regents, which I 

will write about and have it ready in August to be published nationwide. If I were still in 

an executive leadership position, I might not have the time to do that good work. I’ve had 

the privilege and I have wonderful men and women who call me or send me notes— 

|01:06:39| 

ROSEBERRY: Here’s a note. 

CLOUD: This is from the superintendent at Temple Independent School District.  

ROSEBERRY: A student of yours? 

CLOUD: Yes, I chaired her dissertation. I went back and looked, it’s up there on that 

shelf. Robin Battershell is her name. She’s about to retire—this makes me feel old—she’s 

about to retire as superintendent at Temple Independent School District. She’s a 

wonderful lady, and she sent me this note before spring break. I tried to call her this 

morning and thank her. I’m going to put this in my Bible as a marker. Had I stayed in the 

community colleges, I don’t know if I would have gotten notes like that from people of 

this quality. I’ve had several opportunities to leave Baylor over the years. 

|01:07:30| 
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ROSEBERRY: You mean in the presidency? 

CLOUD: Um-hm. I’ve had four presidencies offered after interviewing, and more 

recently I’ve been contacted about two deanships, both out of state, but I’m happy here 

and I like it, and I’m good at what I do—I hope I am. I would never want to be an 

embarrassment to Baylor University. So I’ve had opportunities for employment from 

other places, and I’ve always been flattered that somebody would want me to come and 

be with them, but this is a good place and it’s God’s work. So that’s why I’m here.  

|01:08:15| 

ROSEBERRY: Well, tell me the relationship between the HHPR [Health, Human 

Performance, and Recreation] and the School of Education. What—what’s— 

CLOUD: HHPR has—from what I understand historically, has moved around from one 

place to another. It was in [College of] Arts and Sciences for a long, long time, and I 

understand moved from arts and sciences to the School of Education only a couple years 

before I came back in 1988—I think I’m right about that. But it had a long history in arts 

and sciences, and then the decision was made that it was a better fit in the School of 

Education because so many of the HHPR students were education majors and were going 

to go into teaching and coaching, which makes sense when you think about it. It was 

moved at some point a few years before I came back—’88—into the School of 

Education, and that’s where it was all of the years that I was there, and I think it was a 

good fit. More recently—you know this—HHPR is now part and parcel of the Robbins 

School of—I don’t know the exact title, but it’s part of the Robbins School of Health. The 

department moved again into another college setting that may be more appropriate out 
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there in the future. One of the things that we did during my time in HHPR that I’m very 

proud of—we developed the baccalaureate major for community health majors. It’s about 

a thirty-semester-hour program for men and women who wanted to go into public health 

fields: hospital administration, public health, child protective services, and all sorts of 

service-oriented professions. So we put together a—it’s about a thirty semester-hour 

program, as I said. I feel that I had the privilege of working in that area with Dr. Nancy 

Goodloe. At that time, Dr. Goodloe was a professor in HHPR, and Nancy and I, along 

with other men and women in the department, put together this—about a ten-course 

major. We titled it community health. Well, subsequently— 

|01:10:39| 

ROSEBERRY: Undergraduate major? 

CLOUD: Yes, baccalaureate. It was a start, you see—intended to be a starting point. The 

undergraduate baccalaureate program in community health, at some point fairly recently, 

it has evolved into the master of public health degree at the master’s level. So what we 

did about fifteen years ago, set the stage for the university then to move into offering the 

MPH degree—the master of public health, which is a highly respected, prestigious—a 

graduate degree that many medical doctors take as part of their preparation for practicing 

the profession. So we did a lot of good things, I think, during the time that I was in 

HHPR, but that’s the one that I really go back to it. I’m so proud that we were able to get 

that done, because it lives on now in a broader context, with credibility in the academy, 

and it’s even now in another school or college in the university. I don’t know how many, 

but they’re any number of premed students who take elective courses out of that 
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community health major in preparation for medical school, because it ties together so 

well. I’m proud of that. I’m glad we were able to get that done. So that’s one of the things 

that I remember with pleasure and favor.  

|01:12:14| 

ROSEBERRY: Is there anything about athletics that you’d like to talk about, during the 

time when you were in HHPR?  

CLOUD: Not really, because we did have any number of athletes who came through the 

HHPR department—and that’s still the case, I’m sure it is—and we were able to serve 

those students, within reason hold high the academic standards that the university should 

do, and have many of those students now who have competed at Division I level in 

football, basketball, baseball, track, and so on, who have gone on now to take graduate 

degrees, either at Baylor or somewhere else. So I feel as if we did a good job of 

ministering to them on the student side, while they were also representing the university 

as athletes. I feel good that we held high the standards, within reason, for those students 

so that they could compete and excel in athletics. Most of them, by definition, did not 

become professional athletes; 95 to 98 percent do not rise to the MBA, the NFL, or 

whatever. So we had an important role to play in giving them some kind of academic 

credential that was marketable when they left this place, and I think that’s extremely 

important, too, for them. I think about Walter Abercrombie, whom I taught at the 

graduate level, who had a lot of success here in the eighties in football and went on to 

play seven years in the NFL, who’s my friend. Walter was my student at the master’s 

level, and he’s done so well. He graduated from University High School here in Waco, 
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and I’ve watched him all those years at University High and then at Baylor and then in 

the NFL, and now he’s come back. He works—has an assignment with the—I forget—

the Letterman’s Association, as I recall. He’s my friend, and I’ve known him twenty-five 

years now, and when we see each other, we hug each other. Jeff Kilgore, baseball player. 

I taught Jeff—I think Jeff was in seven of my classes. He just—I couldn’t get rid of him. 

He just kept coming back. (Roseberry laughs) Later he took a baccalaureate degree here, 

and then a master’s degree, and he was executive vice president of the alumni association 

[Baylor Alumni Association] for about seven or eight years, and I got a chance to work 

with him there on the alumni board for a long time. Those are two examples of former 

athletes who have gone on—who excelled in athletics, but they’ve gone on now and 

they’re doing God’s work in other arenas.  

|01:15:18| 

ROSEBERRY: Is there—were many of the athletes on campus going through HHPR, or 

was it—do you know the— 

CLOUD: I’m not sure. I think they’re distributed widely in the School of Business. We 

had our share in HHPR because of the affinity for a lot of our programs for athletics. 

Many of those college athletes—scholarship athletes—from day one, when they’re in 

first grade, they had decided that they wanted to be coaches and involved in athletics. It’s 

just natural. A lot of them gravitated to our department and to the School of Education 

because they had to be certified if they wanted to work in the public schools with student 

athletes in the K-12 sector. A goodly number gravitated to our department, but I also 

know there are any number in School of Business, and Arts and Sciences, so they’re 
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spread all across the university. Frankly, there’s a surprising number of premed majors 

among those athletes. I didn’t know that until recently. So they’re not only gifted 

physically, but they have wonderful minds and they’re doing God’s work in medicine, 

law, business, and many other professions. 

|01:16:38| 

ROSEBERRY: Well, how would you characterize what the—kind of, the HHPR was at 

that time? Kind of, what was going on and what its purpose was.  

CLOUD: I think the focus when I came to the department in 1988 was on a lot of the 

physical activity program that the university required of all students. Here’s an example. 

At that time, all Baylor graduates had to have four semester hours of activity classes and 

the health courses that I mentioned earlier. They had to have—it was two or three, what 

we call, activity classes, and you can fill in the blank there what that would be—

swimming, volleyball, bowling. Just a whole gamut of courses based on physical activity 

for lifetime sports and lifetime well-being. [Cloud note: Students were required to 

complete three physical activity courses and the personal health course.] While I was 

here, chair, we put in the requirement about the one semester hour required course in 

what we call Health Concepts, where they dealt with substance abuse, stress, basic 

lifetime activities, and all those things that affect all of our health: high blood pressure, 

and—you name it. That became a required course. All Baylor graduates, within reason, in 

1988 and following into the early nineties had to have four of those classes. They were all 

one semester hour, so it was a total of four hours, but that meant that virtually every 

Baylor undergraduate came through the HHPR department. So the focus on a lot of the 
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things that we did and where we spent a lot of our faculty energy and time was on 

meeting the needs of those four required courses for Baylor students. Then on top of that 

responsibility, then we had our professional programs where we prepared young men and 

women to go into the community health program, to go into athletics and coaching and 

teaching. So we had what we call student majors who took thirty to forty semester hours 

in our department in whatever their major field—kinesiology was an example. We had 

any number of students who took an emphasis or a major in exercise physiology and/or 

kinesiology, because they thought they wanted to go into rehab work, work in hospitals 

and so on, and they had to know something about the kinesiology of the body. The body 

in motion is what we call that. So we had any number of students in exercise, physiology, 

kinesiology, and so on, beyond the community health. So we had that population of 

probably two to three hundred student majors in a department, but we had x thousand 

Baylor students coming through what we call the activity program, so we were busy. At 

one time in the department, we had seventy-five faculty teaching either full or part time at 

one time or another. Most of those faculty were part time and they were teaching service-

oriented courses or so on. We had a cadre of full-time faculty; assistant, associate, and 

full professors who worked with the student majors. But then I would have—we had the 

largest number of faculty for any given department on the university campus at that time 

because every student came through us in one way or another. So it was an interesting 

dynamic, and there were days when it was challenging getting all that done, frankly. At 

that time, too, frankly, we did not have the facilities that the university has now to meet a 

lot of these needs. For instance, what they call the—the students call it the SLC Dr
aft
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(pronounced “slick”), we didn’t have that. Our swimming pool was in the basement of 

Marrs McLean. Have you—I don’t know if you’ve ever been down there or not, but— 

ROSEBERRY: No, I haven’t. 

CLOUD: It’s closed up now, but we used to teach swimming down there in that 

basement.  

|01:20:53| 

ROSEBERRY: What was that like? 

CLOUD: Don’t ask. (Roseberry laughs) We had adequate number of tennis courts, but 

not really what are available now. We did the best that we could with the facilities that 

we had to serve all those students. Now, at that time, Baylor didn’t have sixteen or 

seventeen thousand students, in fairness, but we had ten or twelve [thousand]. All those 

students were coming through, and we were doing our best to serve them in those 

required courses. It was an interesting time; it really was.  

|01:21:27| 

ROSEBERRY: Were they big classes then?  

CLOUD: Good question. For twelve years, every semester, I taught the course—it was a 

required course for our community health majors, and then it was a very popular elective 

course if I do say so myself. The title of it was Mood-Modifying Substances, also known 

as substance and drug abuse. I taught that course every semester for twelve years. I would 

have forty students capacity and it was a great mixture of student majors, from School of 
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Business, premed, pre-law, Arts and Sciences, education. Because, when you think about 

it, most of us when we go into this work out there in the world, we’re going to have to 

deal with—for good or bad—substance abuse, because people they say have been 

retreating into substance abuse for thousands of years to retreat from stress. I think I’m 

right about that. They tell me that hashish was abused in the Middle Eastern deserts 

fifteen or twenty thousand years ago because it was so hot and they couldn’t find water. 

People were trying to retreat from reality for two hours, and so they would smoke hashish 

and go somewhere else vicariously for two hours. But the problem was they had to come 

back. So I taught that course for twelve years and I miss teaching it. I would have 

capacity crowds—we had forty seats, and I’d have forty seats full. We would deal with 

some of the most stressful, horrible issues in our society, even back then. This has been 

over fifteen years ago, and I can imagine what it is now. I taught that course and I 

couldn’t wait to get there. I miss it. I wish I were still teaching it. I published—spinning 

out of that, I was invited to publish in that area, and so I did. (opens drawer) If I can find 

it, I’ll share it—yeah. I did this for junior high and high school babies— 

ROSEBERRY: Drugs in Society (unintelligible)— 

CLOUD: (speaking at same time) in 1995. That— 

ROSEBERRY: By Robert Cloud. 

|01:23:58| 

CLOUD: Novella’s what they call that; it’s fifty pages. It means a short text that sold 

over fifty thousand copies. It’s not in print anymore, but that was a labor of love. I did 
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that for middle school, junior high, and some high school kids, and I tried to write to their 

interest and their levels, and we had a lot of success with it. It needs to be reactivated, but 

WRS published it nationwide in 1995. I can’t believe it’s been that long. Because of my 

experience teaching that class, I did that and I’m very proud of it, and it, maybe, helped 

some babies who might have gone the wrong way if they hadn’t read that. I really miss 

teaching that class, but I’ve got other fish to fry right now. It was fun and I got to meet 

Baylor students from all schools. We had so much fun and I got the PDs [police 

departments] from all across Central Texas involved, and I got the FBI involved. There 

were drug enforcement agents who came to my class. We’d get in some of these issues, 

and you could hear a pin drop in that class because these kids were just focused on the 

horribleness of substance abuse being linked to prostitution and other social issues. 

Young women, primarily, would get addicted to cocaine or methamphetamine or 

whatever, and the only way to fund—get this—a $200-a-day habit was to sell themselves, 

and so they did. These Baylor students who—some of whom are—they’re all bright, but 

some of whom had come from sheltered backgrounds were just on full alert. Hopefully, 

they never forgot some of the things we covered in those classes. That’s been a long time 

ago. Now they’re out as CEOs and medical doctors and attorneys, and I hope they 

remembered some of the things that we covered, because they’re in a position now to do 

better. Isn’t that amazing? It’s God’s work.  

|01:26:17| 

ROSEBERRY: Well, I want to return to the idea of the size of the classes. I’m also 

thinking about some of those activity classes. If all of the undergraduates came through 

HHPR, were those really big classes as well? Were they— 
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CLOUD: Some were too big. Where we could, we would limit the size to the 

instructional space, for instance, or we would limit the size of the class to the equipment 

and facilities that we had, because that was kind of a constraining factor. In some of the 

larger group activities—and I can’t think of an example right now—I don’t know. We’d 

probably put too many students in those classes, frankly. You ask, and so we would have 

more students than we probably ought to have, but we were looking for a place because 

they all had to have the course to graduate. Now, here’s an example. To my knowledge, 

the bowling lanes across the way in the student union [building] have been there a long, 

long time. Bowling was one of the popular courses that was offered because it was 

indoor, it was clean, it was—you were cool in the summer and warm in the winter, and 

the kids gravitated to it. But we could only accommodate a small number in the course, 

because at one point there were only three lanes down there, so you do the best you can 

with three—so that’s an example of where we would limit the size of the class to 

accommodate. In some of the larger group activities—and I can’t—maybe soccer or 

softball or something like that, we would have twenty-five or thirty in a class, with one 

instructor.  

|01:27:59| 

By the way, most of those instructors in those courses were graduate students, which 

makes sense—graduate students working on degrees themselves. Occasionally, we would 

have a full-time person who happened to have an affinity for—you fill in the blank—

badminton, archery, or something, and wanted to teach that class, and so we would have 

a full-time teacher who wanted to teach the class. We would do that. But in the main, 

those service classes were taught by graduate students, which was an efficient, 
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economical way to deliver instruction and keep a high standard. To my knowledge, we’re 

not the only university that funds activity classes that way. I don’t think there’s this much 

influence now. If I’m thinking correctly about this, I don’t think the majority of Baylor 

students now are required to have four of those hours anymore. I think it’s two—I think 

it’s down to two. In the main, there may be some who are still required to have the four 

hours, but I think they have softened that requirement a little bit and taken the two-hour 

delta(??) and moved it into fine arts or some other areas where the university leadership 

has made the decision. Well, two required hours of health education or physical activity 

is reasonable and we want to take these other two hours and commit them to the fine arts, 

or—and I think that’s probably a good idea for most of our students. So I’ve seen that 

change since 1988 when I came here. I’ve been away from HHPR since—wait a 

minute—2000. I moved into leadership, and it wasn’t because I was unhappy and didn’t 

love what I did in HHPR and I wasn’t good at it, but I spent twenty years preparing for 

leadership roles and dealing with a lot of the issues that these educational leaders are 

going to face. So I just had an affinity to move into educational leadership and so that’s 

what I did for good or bad, probably to the chagrin of some people.  

|01:30:18| 

ROSEBERRY: So that’s where you are now, in educational leadership?  

CLOUD: Yes ma’am, and I have fourteen wonderful master’s students on Thursday 

afternoons this semester. I’m biased about it, but I think we’re having a good time. The 

course is higher education law, and I’m trying to prepare them to deal with a lot of the 

legal and policy issues that they’re going to deal with as leaders, primarily in higher 
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education. That’s where they say they want to go. So it’s a rigorous course and they work 

hard. I try to get them ready to deal with the rigor of the midterm and the vocabulary test 

and the final examination. I have high expectations, particularly in that course, because 

it’s so important that they learn these concepts and learn, frankly, how to stay out of the 

courthouse if they can, as defendants, or if they have to go, to defend themselves. I think 

I’m helping them get better prepared than I was when I left here a long time ago, to 

function in this highly litigious society in which we all function now, which is true. 

|01:31:37| 

ROSEBERRY: Now, educational leadership—it’s primarily at the graduate level, is that 

right? Master’s— 

CLOUD: That’s true.  

ROSEBERRY: —and PhD and EdD, and— 

CLOUD: You’re exactly right. We are primarily a graduate department; that’s our focus. 

We do manage and facilitate the undergraduate eighteen semester-hour emphasis, I’ll call 

it, in leadership. [Cloud note: It’s a leadership minor.] It’s an eighteen semester-hour 

focus that every Baylor University student can take if they wish to do so. It’s elective and 

a lot of the hours that are there can be taken as electives, so when Joe Doakes or Sally 

Smith get ready to graduate here they can have a BBA in management, accounting, or 

finance. And then if they choose to do so, they can have an eighteen semester-hour minor 

in leadership, and that really, I think, is an asset these days when they go out to find that 

first employment. If they’ve got that eighteen semester-hour focus on leadership 
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concepts, management, efficiency, effectiveness, stress management, all those things, and 

that then complements an undergraduate major in anything: premed, pre-law, anything in 

the School of Business. Those eighteen hours are featured on their transcripts, so it’s easy 

to see that Joe Doakes or Sally Smith took the time and made the effort to take this 

eighteen semester-hour leadership focus. That program right now is being supervised in 

our department by Tiffany Hogue, whose office is right here next to me. She’s a 

wonderful lady, has a law degree, and Tiffany was in the provost office for about fifteen 

years in various and sundry assignments. She’s very bright, she’s very professional, and 

we’re just delighted to have her. We’ve got about two hundred undergraduate students 

who are enrolled in that leadership program, and that is entirely undergraduate, but that is 

the only undergraduate initiative that we have right now. We’re primarily graduate—

(coughs) pardon me—at the master’s level, PhD, and EdD, and—I think you know this—

we also offer a master’s degree in this department in sport management through a Dr. Jeff 

Petersen, whose office is two doors down. He is a very bright man, and so we’re proud of 

that, and we are really generating a lot of interest nationwide and a lot of respect in this 

relatively new field of what we call sport management. We offer master’s degrees with 

really bright young men and women who want to go into big—excuse me for saying 

this—big-time athletic administration.  

|01:35:00| 

I’ll share this with you—I have hopes, and I think Jeff agrees, that at some point we 

would like to introduce a doctoral program in sport management and be one of the first 

programs in the nation to do that. I think Baylor ought to be providing men and women at 

the doctoral level who are versed in competencies and skills and ethics, morals, values, 
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integrity, and those qualities that, I think, on some campuses are needed in 2018 in 

leading big-time athletic programs, because of some of the pressures and challenges that 

are there to win ball games. Sometimes it causes people to make bad decisions about a lot 

of things, and so we—again, my daughter would say, “Dad that’s sappy,” but Baylor—if 

any university is, ought to be positioned to prepare men and women to go and become, 

let’s say, athletic director at Ohio State University or UT–Austin, where they have 

hundred-million-dollar budgets and a lot of pressure to win, which then leads to some 

other issues. I think we have a role to play in preparing men and women who are highly 

competent, efficient, effective, but they have ethics and morals and values and integrity to 

temper a lot of this pressure. If anybody ought to be doing that, it’s us, and so that’s one 

of our hopes. Right now we’re graduating about—I don’t know, Jeff could tell you—ten 

or fifteen master’s-degree students every year to go into sport management leadership 

roles, and they are desperately needed, and I’m so proud of that. That’s part of our 

department—it’s a relatively new part of our department, in leadership. So a lot of good 

things happening here in our department, and we’re in this posture in terms— 

ROSEBERRY: The upward edge. 

|01:37:08| 

CLOUD: Yes ma’am, thank you. I couldn’t say it. Our EdD program, which is intended 

to prepare superintendents of schools and other leaders in the public schools, is on the 

upswing. We have twelve students in the current cohort. We’re going to admit twelve 

more next June for the second cohort. The PhD program now is enrolling about ten or 

twelve students total. Our master’s program in sport management is going big guns. What 
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we call the HESA program—Higher Education Student Affairs—enrolls about forty 

students in cohorts, and they are employed on a part-time basis in virtually every office 

on this campus. They work fifteen to twenty hours a week, and then they take six to nine 

hours a semester with us, and so they get the best of, probably, both worlds in the sense 

that they get practical experience working in university offices, like admissions, 

recruitment, advisement and counselling, judiciary matters, intramurals, and so they get 

that hands-on experience for two years while they’re here. They take six to nine semester 

hours a semester and they come out of here in twenty-four months with a master’s 

degree. I had fourteen of those students Thursday afternoon, and they are so bright, and 

they’re going places. I tell them I want to be them. Anyway, we’re on the upswing, we’re 

on a trajectory toward excellence. About three weeks ago, Dr. Sriram and I went to Texas 

State Technical College, TSTC—you know where it is. We are entering into a 

partnership with them effective next fall, where one of our doctoral students is going to 

do a required clinical experience at TSTC at the appropriate time, and this would be a 

man or—male or female who’s interested in technical education at that level. Baylor 

University will budget for the tuition for that student, and TSTC will budget $21,000 a 

year to help them pay their rent and their groceries while they’re here. It’s a wonderful 

partnership; it’s win, win, win. So we’re doing a lot of good things, and we’re on the 

transcendency to some better things in the future. It’s a good place to be—it’s God’s 

work, and that’s why I’ve chosen not to go back to the—I have to confess, I miss the 

public college environment where I had a little bit more authority to influence decisions. I 

did, for good or bad. Now, with that goes responsibility, but I don’t have that authority 

here, but that’s okay. I don’t mind because this is a good place. (telephone rings) 

Dr
aft



©Baylor University  48 

ROSEBERRY: Want me to put that on pause? 

pause in recording 

CLOUD: I’m telling more than you want to hear. (telephone rings) 

|01:40:20| 

ROSEBERRY: Well, let me ask you, you came back in 1988. What—(telephone rings)—

how had Baylor changed. How had the School of Education changed since when you 

came back? 

CLOUD: I think it’s become—it’s linked up with more constituencies, and I think we 

have— 

ROSEBERRY: From ’88 until now? 

CLOUD: Yeah, I think we have—we’re working in a broader spectrum of programs and 

courses and we have more constituencies and partnerships than we had for a long time 

because we’ve acquired more resources. Here’s an example—what time is it? Last year, 

the Copple family—Mr. and Mrs. [Robert] Copple live in Tyler, Texas, and they have 

granted two-and-half million dollars [the Lynda and Robert Copple Endowed Chair in 

Christian School Leadership] and earmarked it for the School of Education, specifically 

this department, to prepare leaders for K-12 Christian schools, not Christian colleges and 

universities, necessarily. So leave Howard Payne [University] and [University of] Mary 

Hardin-Baylor and Baylor out of this equation. They’re focusing on K-12 Christian 

schools. There are just hundreds of them scattered all over this state and the surrounding 
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states. A lot of them enroll 150 to 200 to 300 students total. They start out sponsored by 

some church, and the students there are there because their parents want them to be there. 

They don’t want them in the public schools sometimes, and for good or bad, that’s the 

case. A lot of those schools are led by headmasters who are wonderful men and women, 

but they need support in preparing teachers and administrators and board members to 

lead those schools. 

|01:42:27| 

What better institution and university in this country to provide that type of leadership 

than Baylor University? That’s an example of directions we’re headed in broadening our 

influence. A lot of those K-12 Christian schools are good places that deliver quality 

instruction, but they don’t have the resources that the public schools have, and they’re 

kind of sheltered. A lot of the kids who go there don’t get introduced to broad-based 

issues in the world. So the Copples want to fund a professorship—an executive director 

and a full professor in this program to work specifically with those K-12 Christian 

schools, and offer symposia and conferences on our campus that we’ve never been able 

to offer before. The Copple grant will fund all that. It will pay for those two salaries, and 

then in the summer, if we want to have symposia and invite headmasters from 150 K-12 

Christian schools to come in for a week of in-service, that’s the vision. So we’re 

searching right now for an executive director and a full professor to come in, and we 

hope to have those people on board by August [2018]. That will be a new wrinkle—

pardon the expression—and a new dimension to this department of the School of 

Education that we’ve never been able to offer before because we didn’t have the 

resources.  
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|01:44:01| 

The Fred Hale endowed professorship—I’m sure you’re familiar with it. Fred Hale—H-

a-l-e—Mr. Hale gave a million and a half dollars here in 1991 through Dr. Reynolds’ 

leadership to fund the Fred [and Edith] Hale Endowed Professorship, and to set up the 

Fred Hale Center to prepare—this is what he wanted to leave his legacy—to prepare 

public school principals in a Christian environment to go into middle schools, junior high 

schools, high schools, and lead through Christian principles. [Cloud note: The Hale 

Center enables us to prepare future public school leaders, while the recently established 

Copple Center will fund multiple services for K-12 Christian schools.] Now, we have to 

be careful these days because of the legal environment, so you have to be careful about 

that, but Mr. Hale wanted Baylor to team with public school districts all over the state 

and prepare men and women with a Christian perspective, who also were certified as 

building principals, to go out and have a career leading public schools. So we have the 

Fred Hale endowed fund right now. It’s dormant, but we’re going to reactivate that, and 

that’s going to fund some exciting activities out there in the future that, of any university 

anywhere, Baylor ought to be doing.  

So you see the two thrusts, one in the public sector—it’s two-pronged—the Fred Hale 

money will help prepare men and women to go into the public schools, like the junior 

high leadership roles right here in Waco ISD, where they are desperately needed to help 

at-risk children who—I told the board about fifteen years ago, I got myself in trouble—

some of these children are going to the penitentiary if somebody doesn’t help them, and 

that’s God’s work too. It’s as much God’s work as what happens in the seminary, in a 

way. And so the Fred Hale endowment focuses on public school leadership. The Copple 
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grant, which is brand-spanking new, will help us prepare men and women to provide 

leadership in K-12 Christian schools, not universities. I’ve had a little spirited discussion 

with some faculty here who think that money’s for Christian colleges, and the primary 

focus is for Christian schools, and there’s a difference. Those are exciting, and we’re 

going to be moving along carefully here in the next year, but that’s an opportunity we 

have to Pro Ecclesia, Pro Texana. For the church, unashamedly, for the State of Texas, 

where—has no greater needs right now than to prepare at-risk children to keep them out 

of where they may go if somebody doesn’t help them.  

|01:47:08| 

ROSEBERRY: Now, we talked about—there were more constituents, that you’d seen the 

growth of that. Can you tell me about, maybe, why that’s happened or what that’s about?  

CLOUD: Well, I probably don’t have a good answer for there(??) (Roseberry laughs) 

because Baylor’s been here for 170 years now and it’s—Baylor’s Baylor. But I do think 

that because of diversity—the emphasis now on diversity, racial, socioeconomic—you 

fill in the blank—there is this greater incentive and thrust for the university to serve a 

broader constituency, maybe, than it has in the past. I don’t mean that as a criticism; I’m 

just saying I think that there’s an initiative now for Baylor to touch the lives of a lot of 

students who fifty years ago would not have had the privilege of being involved in the 

Baylor culture. Here’s an example: I was here in the fall of 1966—I told you that—as a 

graduate student, and we had the first African American member of the football team in 

the fall of 1966. His name was John Westbrook. He’s deceased now, died prematurely, 

but he became a Baptist minister, and John Westbrook was the first African American on 
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the football team here, and that was 1966. Subsequently then, the university began to 

admit a broader cross section of the population in terms of ethnic background, racial 

background, and so on. I think that’s brought different dimensions, and—let’s be fair 

about it—different challenges to the university that it wasn’t dealing with before, for 

good or bad. 

|01:49:12| 

If we admit students who come from socioeconomic backgrounds that have not been as 

supportive as they need to be, and these students come in, they’re vulnerable. Maybe they 

don’t have good study habits, maybe they don’t have a faculty support, and then that puts 

challenges and responsibilities on the university to help them succeed if we really mean 

what we say. That wasn’t the case when I came here as a graduate student a long time 

ago. I don’t offer that to you as a criticism of anything or anybody, but I think it is true. 

So as we broaden our service intentions and we broaden and we become more diverse, 

then that brings challenges and opportunities, and issues and problems to the campus that 

we haven’t seen before. I’m up to it, just like most of us are here, but we need to 

recognize that and gear up for it. One of the primary focuses of the university the last ten 

years, I guess, has been increasing retention so that a student who comes in here as a 

freshman is still here when they’re a senior. All other things being equal, that the 

university wants to provide a support base so that they can be here long enough to 

succeed and they don’t drop out and go somewhere else. But as you diversify your 

student body, then most of the time you increase the retention issues because you admit 

students who don’t predict well for success. But when you do that, that smacks of God’s 

work, too: redemption.  
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|01:50:58| 

ROSEBERRY: Now, has education leadership—does that department have a relationship 

with universities and colleges kind of out in the field?  

CLOUD: I sure hope so. (Roseberry laughs) No, we do. Here is the connection. The 

connections are these students. I came out here to the office Friday morning and I 

returned some telephone calls to graduates at Western Carolina University, Texas A&M 

University–Commerce, California State–Sonoma [Sonoma State University]. I’m helping 

one of our doctoral graduates. He has just applied for the presidency of Southwest Baptist 

University in Bolivar, Missouri. He’s my friend, I taught him here about fifteen years 

ago. You’d like him; his name is Brad Johnson. He’s a Baylor graduate two or three 

times over. I’m trying to help Brad get that presidency. (starts reading letter) “Dear Dr. 

Cloud, I wanted to confirm receipt of your wonderful letter supporting my candidacy for 

the presidency at Southwest Baptist University. I’m so thankful for your support.” 

Anyway, he’s going to keep me informed about whether he gets an interview or not. He’s 

the vice president there now. He was vice president for enrollment services at Howard 

Payne College before he went to Southwest Baptist, and he was in my doctoral classes 

about fifteen years ago now. So yes, we have a network. I’ve just helped one of our 

outstanding HESA [Higher Education Student Affairs] graduates who left here and went 

to UCLA and took a PhD with honors. She was here for two years and she’s just gone to 

a tenure-track position at the University of Missouri-Kansas City. Tiffani Riggers-Piehl is 

her name. She is so smart, and I’m in weekly contact with her. So our network is 

beginning to build now. We have credibility with UCLA, University of Michigan, 
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Michigan State [University], Arkansas, Georgia, because enough of our HESA graduates 

have finished now and they’ve gone on to doctoral study that we have credibility.  

|01:53:39| 

Both ways, in other words. We are recommending students to them for doctoral study, 

and they’re sending students to us for the master’s program. And so it’s win, win, win. 

I’m so proud that I can—and this says more about students than it does me, so please 

don’t misunderstand what I’m having to say, but I can pick up the phone and call all 

around this country and touch base about a given student, see how they’re doing. People 

take my call, and I take their call, and so we’re starting to network through these 

constituencies that we didn’t have fifteen years ago, because we just didn’t have the 

wherewithal. That’s building out there, and as long as we continue to have credibility and 

do good work and have these wonderful men and women going through here, good things 

are going to happen. These fourteen students that I have Thursday afternoon, three of 

them already have job offers and they’re already committed to start in June or July. They 

graduate in May and one young lady’s going to Belmont [University] in Nashville. She’s 

already been offered a job. Another’s going to University of Arkansas at Fayetteville, and 

just on and on. I’m having the privilege of helping them transition to these places, and 

then after they go to Belmont or wherever and they serve two or three years, then they 

contact me and want to know if I will say a kind word for them as they apply for doctoral 

study. Alyssa Lowe called me two weeks ago. She’s at Texas A&M–Commerce, 

extremely bright. Jessica Roshak has just gone to A&M–Commerce two weeks ago. She 

was in Sonoma in California, and they’re working together at A&M–Commerce right 

now. Well, both of them are doctoral material, so I’m going to help both of them. When 
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they get ready, I’m going to help them be admitted to a doctoral program. But right now 

they don’t want to do that, they want to work a year or two. It’s God’s work. Anyway, 

that’s me.  

|01:55:58| 

ROSEBERRY: Well, thinking about this as, kind of, a historical record, and knowing I’m 

thinking about writing the history of the School of Education, what do you want to say 

about, kind of, changes in the School of Education, or some historical moments, things to 

remember, things to be sure to get on the record?  

CLOUD: Well, you know, of course, that the hundredth anniversary is coming up of the 

School of Education. You know that better than I do. Another thing that—it won’t 

happen, I’ll be gone before it happens, but I think it would be good for the School of 

Education out there in the future to develop more cooperative partnerships and ventures 

with other schools within the Baylor University system, and offer undergraduate and 

graduate degrees in concert with, maybe, the seminary, more so than we’ve done in the 

past. Partner with the law school, as an example. Now, of course, the law school would 

have to be amenable to that. But partner with the School of Business, partner with Arts 

and Sciences, and develop joint programs where, for instance, a young man or young 

woman who wanted to take—who saw himself or herself as president of the University of 

Texas at Austin someday, they could come through our PhD program and we would find 

a way—it would probably take four years for them to do this at least, maybe five, but 

when they left here, they would have a PhD or an EdD in educational leadership and a JD 
Dr
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from the law school. That’s not out of the realm of possibility, and there are universities 

in the country already doing that.  

|01:57:57| 

Oftentimes, it’s with a master’s degree and a JD, but you see how that would be a 

wonderful tie to prepare these leaders at the very highest levels and give them the skills 

and competencies and knowledges that they would absolutely need to be successful in a 

high visibility leadership position, like UT–Austin where you got, my goodness, seventy 

thousand students running around, and you’ve got a—no telling what their budget is. 

These men and women need to be versed in leadership concepts, but they also need to 

know about the law for obvious reasons. They’re going to be functioning in a highly 

litigious environment, and I tell my law students, “You are going to get sued if you want 

one of these jobs. That’s it, so let’s get prepared to deal with it and protect yourself and 

protect the institution.” Out there in the future, I think this will happen, I don’t think I’ll 

be here then, I think I’ll be gone, but we need to find a way to partner with all the 

resources of the university and bring those to bear for these students to really get them 

prepared to do what they’re going to do. Here’s another example: the master of public 

health degree needs to be linked more closely with the premed programs, in my opinion. 

Now, we have to have credibility with the other receiving schools and departments, and 

they have to want to welcome us and want to partner with us, too, so that’s two-pronged. 

You can’t just say, “Well, hi, here I am, and I want to partner.” The school of law would 

have to welcome us and say, “Yes, let’s do that and let’s graduate a PhD with also a JD 

out there ten years from now. Let’s do that together.” So you have to have a mindset 

developed that hasn’t always been here at Baylor up to this point. So, I think—if I had 
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anything to say about it, I think the School of Education needs to be thinking in that 

regard to maximize resource utilization and do the very best that we can to prepare our 

men and women for what’s out there in the future.  

|02:00:14| 

ROSEBERRY: Well, where has the School of Education been? Where have you seen it 

been and move to? How would you characterize that? 

CLOUD: The School of Education—I’ve always been proud to be part of it, but it has 

always—I think, to my knowledge, it’s been viewed as kind of a utilitarian operation in 

the university. In my opinion, the School of Education has not always enjoyed the respect 

and acceptance as other schools in the university that have been here longer in the 

academy. Like, Arts and Sciences has been in the academy a thousand years, when you 

think about it; started in Europe. Medical schools and law schools have been around, law 

schools since George Wythe started the first law school at William and Mary, and 

Jefferson was one of his students. So law schools have been around since the seventeenth 

century. Medical schools, a thousand years. Schools of education are the newcomers on 

the block, when you think about it. We’re celebrating our one hundredth anniversary at 

Baylor, and that’s a very short period of time compared to the other professions. So this is 

my opinion: schools of education—and this one included—have not always received the 

respect and the credibility and the support that they’re due, because they’re sometimes 

the new kids on the academic block. That’s my opinion, and that doesn’t mean we’re not 

doing good work and God’s work. It simply means that law school’s been here since 

George Wythe had that idea at Virginia 350 years ago. Medical school started way, way, 
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way back, a thousand years ago, and business and so on have been around. Schools of 

educations, a lot of them, are ninety to one hundred years old, and they’re latecomers, in 

a sense, to the academy. Consequently then, I think some view us as the new kids. Maybe 

I’m wrong, but you asked me. That doesn’t mean we’re not good and we’re not 

performing in an absolutely essential function. It just means that, a lot of times, the 

endowments for the schools of education do not approach those for schools of medicine 

and law and so on because they’ve been around longer and had more time to receive 

support. Money is important, funds—endowments are important, and so I think that’s 

another dimension that we’ve got to work on.  

|02:02:54| 

ROSEBERRY: Well, I wonder about teachers, ultimately, their salaries—funding that— 

CLOUD: You’re absolutely right, exactly. Our graduates, oftentimes, in the main, do not 

generate the same level of income and prestige as some of the law school graduates or 

medical school graduates or engineers or business school graduates who move into 

lucrative appointments. Maybe, if in the case of the attorney, he leads a hundred-million-

dollar settlement and his part of that is fifty million dollars, and then he helps fund the 

football stadium, as an example. Or he is a brain surgeon at Johns Hopkins [Hospital] or 

Hermann Hospital [Memorial Hermann] in Houston, and so he or she has the 

wherewithal then to show appreciation to the law school or the medical school or the 

engineering school that our graduates oftentimes do not have. It doesn’t mean they’re not 

doing important and essential and good work. It simply means that the level of 

remuneration is not the same, and, consequently, then, their wherewithal is not the same. 
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That’s an issue that schools of education have got to deal with. We’ve got to find a way 

to increase funding so that we can carry on the good work that we’re doing and the 

absolutely essential work that we’re doing, because if the schools falter and fail, our 

entire society is in trouble, more so than it is now. 

ROSEBERRY: Do you mind if—I’m going to put this on pause if that’s okay. 

CLOUD: All right.  

pause in recording 

|02:04:45| 

Schools of Education, HHPR and so on, we’ve got to continue to prepare men and 

women to leave this place and function and provide leadership in the world but not be of 

the world. That’s what Herb was telling me, and I already knew it. We never entered into 

dealing with those issues in any way to endorse any of them or try to influence students’ 

thinking about what they believed about those issues, but it was our responsibility to 

introduce them to the concept and all the issues that swirl around them, and that’s the 

essence of an outstanding graduate education. We’ve got to have the courage in the 

School of Education and this department to deal with the issues that are in God’s world 

but not be of the world as we go and try to deal with them, and that is not easy 

sometimes. I’ve just been invited to write an encyclopedia chapter on rogue 

trustees/regents. They’re out there. I had to deal with them; I took abuse from some of 

them. But I need to get these students prepared so that they’re not shocked when they get 

cursed or mistreated. There was a time, I think, when the School of Education here did 
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not do as good a job as it could have or should have in confronting students with all these 

issues, some of which smack of being insoluble. That’s not a criticism, but I think we in 

the School of Education, like in medicine and the law and so on, have to get out on the 

cutting edge of all these issues and confront our students with what they’re going to face 

in the practice of the profession, and be honest with them. When I was here, I don’t think 

we did that. I wasn’t told some things I was going to have to deal with as a college 

president. That’s my opinion.  

ROSEBERRY: There’s your two cents. 

|02:06:59| 

CLOUD: Yes. I don’t—I tell my—I don’t have all the answers. I don’t claim to. I would 

hate to know I had to deal with some of the issues right over here in Waco ISD right now. 

That sounds like heresy, doesn’t it? I don’t want to go and deal with some of those issues. 

Or Marlin ISD is about to be taken over by the state; I think you know that. I don’t have 

all the answers, but I know what a lot of the issues are because I dealt with them. We 

have a professional responsibility and an ethical responsibility to our students to do 

everything we can to get them prepared to survive and prosper and to stay there long 

enough to help some poor child. If they’re not prepared, then they’re not going to stay 

long. Here’s a factor: too many of our education graduates, who are very smart young 

men and women, within five years after graduating here are not in education.  

ROSEBERRY: That’s interesting. Dr
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CLOUD: They go out and do student teaching and they take a first job, and they deal 

with issues that sometimes are stressful and unpleasant or they have their cars vandalized 

or they’re threatened physically or they’re mistreated. They decide they’re going back to 

graduate school or they’re going somewhere else, and the profession loses these 

wonderful young men and women. We don’t go around talking about that a whole lot, but 

it’s true.  

ROSEBERRY: That’s true across the board? 

CLOUD: It’s true everywhere I’ve been. It’s true here. It’s not a criticism, but we lose 

too many of these men and women who are desperately needed to do what they’re 

prepared to do because of the culture and the climate, lack of discipline or no decorum, or 

violence. So there’s so many opportunities and responsibility here. School of Education is 

important. We’ve got to keep working at it and do better, and that’s going to involve 

partnering with, as I said, law school, business school, medical school, engineering. Let’s 

work together and maximize a resource base and try to do better and it will get better. We 

will do better. When I was here a long time ago, we were—we did a good job— 

ROSEBERRY: Can I turn this off? 

CLOUD: Sure. 

pause in recording 
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CLOUD: When I was here a long time ago, I was so proud of my degree. I was so proud 

that they let me come here. But we were kind of myopic sometimes in preparing students 

to go and face the issues that they were going to face, in my opinion, in retrospect. I think 

I got an outstanding education here at the graduate level, but I wish they had introduced 

me to some issues that were out there that I didn’t know about till I got to Texas City and 

other parts of the state. I dealt with them, but I think I’d have been more efficient and 

more effective had I been given a premonition. 

|02:10:16| 

ROSEBERRY: How do you think the School of Education has done since that time in 

preparing students?  

CLOUD: I think we’re doing better because of the partnerships between the SOE and the 

public schools and the cooperative efforts that are going on where we’re putting students 

out as observers quicker, but we need to do better, in my opinion. We’re doing better than 

when I was a graduate student here. Total immersion in a lot of these issues, and I think 

we need to look to the instructional procedures that are in place in the medical schools as 

an example of how to emulate preparing graduate practitioners. In medical school, when 

they’re doing their residencies and their internships, they are mentored by the senior 

doctors. They go around as a group and they deal with these health-related issues like 

cancer and heart disease with real, live patients, and then they brainstorm the best way to 

treat those patients. They’re all responsible for that, and the medical students are 

confronted with these real, live case issues with their senior sponsors, their medical 

professors. I don’t think we do enough of that here in preparing our education majors. 
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ROSEBERRY: Did the professional development schools— 

CLOUD: That’s the intent of the professional development schools, but I don’t think 

we’re there yet. I think we need to do much better dealing with a lot of these issues so 

that when our medical doctors in parenthesis(??) go out to practice a profession, they 

know how to diagnose cancer or heart disease and then prescribe, diagnose a treatment. I 

don’t think we go far enough in our professional development schools. I think that’s the 

right direction to go, but I don’t think we’re there yet. That’s my opinion. Others here 

most likely would disagree with me. 

|02:12:22| 

ROSEBERRY: Is that what you’re trying to do in educational leadership? 

CLOUD: Yes, absolutely. In our new EdD program, we have a required clinical 

experience for our doctoral students, and they have to do an internship of so many hours 

of clinical experience shadowing superintendents, building principals, and so on. It is a 

required credit course in the doctoral program, and if they don’t complete it satisfactorily, 

they go back and have to do it again. It’s analogous to the residents following the medical 

school mentor around on their rounds during the required residency. They do it after 

hours—the medical doctors—and it’s a required part of the practicing profession. They 

go early morning or late at night. So I think we need more of that hands-on 

internship/clinical experience in our schools so that our graduate students see, wow, the 

malignancies that are there in the practice of our profession, and they’re better prepared 

to diagnose and deal with it—chemotherapy, surgery, (Roseberry laughs) whatever.  
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|02:13:37| 

ROSEBERRY: So there’s a lot of issues out there, you’re saying.  

CLOUD: Yes ma’am. There’s plenty to do out there in the future, a lot of challenges. 

That’s why the support and funding for the SOE is so important out there in the future so 

we can do these things and ratchet up the good work that we’re doing, but it takes 

resources. The Copple grant and the Fred Hale endowment fund are going to be helpful to 

us out there in the future, to fund some of these enriched initiatives, I call them, that we 

haven’t been able to do in the past. It’s going to be exciting.  

ROSEBERRY: Um-hm, I hope so.  

CLOUD: I won’t be here, but it’ll be exciting. Anyway, that’s been— 

ROSEBERRY: (speaking at same time) You are planting the seeds. 

CLOUD: Yeah.  

ROSEBERRY: Well, thank you very much, sir.  

CLOUD: Thank you.  

ROSEBERRY: Thank you. 

CLOUD: Thank you for coming. I’m flattered. 

end of interview Dr
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